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ABSTRACT
This study seeks to explore education in Thailand 
and the impact of cultural influences. In an effort to 
examine education and its prevailing influences, 
thirteen hypotheses about education in Thailand wore 
developed; at large, their proof and/or disproof are as 
a result of a questionnaire survey. Specifically 
developed questionnaires were administered to 601 Thai 
students, teachers and parents in Thailand, in 1992. 
Three central themes emerged from the results of tiie 
survey and the supporting literature, they are: (1)
Thai culture, inclusive of the Buddhist faith, is 
inherent in education in Thailand; (2) The expectations 
of education are enormous and the regard for education 
is emrainent; and (3) The locus of control resides with 
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CHAPTER ONE
The dominant focus of this paper is education in 
Thailand - its current trends and developments and how 
it is influenced by Thai culture.
Much has been written about culture and education, 
especially in the 1970's, and the research appears to 
be conclusive that, from a global perspective, 
education is highly influenced by culture. As well, 
there is no shortage of literature about education in 
Thailand. However, literature which deals spe d  flea 1i y 
with the impact of cultural influences on education in 
Thailand is considerably less common.
In an effort to examine the cultural iulluencos, 
the fundamental design and operations and to expi ore 
the prevailing developments in education, t,h 11 t.een 
hypotheses about education in Thailand were 1 onnu lai.ed; 
at large, their proof and/or disproof are as a rosuli. 
of a survey of students, teachers and parents conduct.ed 
by the researcher in Thailand in 1992.
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The focus is on the public formal education 
system. Some of the contents are more reflective of 
elementary school, as opposed to secondary school, due 
to the fact that the greater majority of students are 
in this level and the available literature is 
concentrated in this area.
A number of broader issues are touched upon in 
this paper, such as education in relation to gender, 
religion, urban/rural situations and socio-economic 
concerns. However, these issues are not a main focus 
of this paper and are discussed only in as far as they 
reflect on the main focus of culture and education.
METHODOLOGY 
Sub iects
Subjects were teachers, students and parents in 
Thailand. There were two distinct groups of teachers. 
The first group of teachers was divided into two 
special groups; Group A was comprised of Thai male and 
female English teachers from various regions of the 
country who were attending an English as a Second 
Language (ESL) seminar/methodology training session in 
Lop Buri (150 km. north of Bangkok) during July, 1992.
.1
There were 91 in attendance; 67 completed the 
questionnaire. Group 13 was comprised of Thai educat.lon 
administrators, mostly males, from various reyions, who 
were attending a Leadership Course in Bangkok duriiuj 
August, 1992. There were 40 administrator’s in 
attendance; 27 completed the questionnaire.
The second group of Thai teachers was made up of 
81 male and female participants from various regions oi 
Thailand who were teachers of grades b • 12.
The 355 students were Thai males and females 1rom 
various regions in Thailand who were in grades *3 - 12.
The 7 3 parents in this study were Thai mol hers and 
fathers of school age children from various régions.
Apparatus
Four written questionnaires of paper/fienc i 1 answer' 
format were developed specifically for this fd-udy, two 
for teachers (Questionnaire # 1 & 2; Appendix If 1 ami 
# 2), one for students (Questionnaire #3; Append i x tl J) 
and one for parents (Questionnaire H ;  Appendi x If 4 ; . 
See the appendix for copies of the Questionna1 m o ; . 
Questionnaire #1 was written only in KngI I sh and war; 
administered with the help of an ass i r;i,ant./t.r anr; 1 at or .
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Questionnaire #2 was written in both Thai and English. 
Questionnaire #3 was written in English and in some 
cases both languages. Questionnaire #4 was written 
only in Thai.
Procedure
The research data developed from the 
questionnaires in this study was gathered in Thailand, 
between July and October of 1992. Tremendous 
assistance was given by the cooperating teachers and 
the Ministry of Education.^ The cooperating teachers, 
who were for the most part previous student/teachers of 
the researcher, were English teachers and provided 
translation when necessary. Questionnaire #1 was 
administered by the researcher and a 
translator/assistant, to teachers who were enroled in 
the ESL programme and the administrators in the 
Leadership Course. The Ministry of Education delivered 
ten teacher questionnaires (Questionnaire #2) and ten 
student, questionnaires (Questionnaire #3) to schools 
acvoas the country. The cooperating teachers 
administered questionnaires #2, #3 and #4 to schools 
and communities where they lived. Some difficulties
b
were experienced in obtaining subjects for 
Questionnaire #4.^
Participation was voluntary and responses wore 
welcomed in either language. Instructions for all 
subjects were the same; subjects were asked if they 
would answer a questionnaire requiring their opinion 
about education, which was part of a survey being 
conducted by a Canadian teacher studying education in 
Thailand. Participants were assured of anonymity.
An effort was made to include teachers, students 
and parents from all over Thailand, male and female, in 
both urban and rural settings so that the results would 
be indicative of the country at large. However, the 
relatively small sample means that any result must be 
treated cautiously.
Most of the questionnaires needed to i;e translated 
from Thai to English; translation was done eii.her in 
Ottawa via the services of the Secretary of Stale or in 
Halifax, with the cooperation of Thai people 
temporarily living in Canada.
Hypotheses
This research was ultimately designed to focus rjii
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the following main issues. Data have been collected 
and/or extracted from the survey questionnaires to test 
each of these statements.
1. A rural or urban environment is an influencing 
factor in students' future educational and 
professional aspirations.
2. Whether a students' professional aspirations 
require a university/college degree or not is more 
dependent upon their rural/urban environment than it 
is whether they are male/female.
3. Thai teachers do not feel adequately 
trained/prepared to do their job.
4. Parents expect teachers to be highly educated and
trained.
‘3. Education in Thailand is very centrally 
controlled/directed and the locus of control resides 
at the Ministry level.
7
6. The Head of a school, rather than the classroom 
teacher, has direct control over content and method ul 
teaching as prescribed by the national curricuium and 
Ministry.
7. In Thai society, the Buddhist religion 
(personified by the Temple) is a powerful force in 
controlling/directing education.
8. Formal education in Thailand espouses a strong 
moral education which is a reflection of Thai culture 
and Buddhist philosophy.
9. Thai education is designed to preserve, protect 
and maintain Thai culture and Thai values.
10. Forces of modernization and Westernization are 
changing Thai education.
11. Parents are newly emerging as an 
influential/powerful force in education in Thailand.
8
12, The current introduction of 9 years of compulsory 
schooling (previously 6) may result in Thailand 
having more students with a higher level of education 
to service the increasing technological, industrial, 
entrepreneurial and other demands of a rapidly 
developing nation, but there are still many areas of 
concern to be addressed in the relationship between 
the educational and industrial sectors.
13. In Thailand, the expectations of education are 
extremely high.
Notes
^. During the summers of 1990 and 1992, this 
researcher was a member of a Canadian team of volunteer 
teachers teaching English as a Second Language (KSL), 
ESL Methodology and Leadership Skills to Tliai teachers, 
under the direction of the Canadian Teachers 
Federation.
Working with Thai teachers, visiting schools and 
travelling around a most extraordinary country has been 
exciting and inspirational. The cooperating teachers 
mentioned were students of the researcher, or in one 
case a co-tutor, in either 1990 or 1992.
A few cooperating teachers expressed difficulty in 
obtaining parents to complete the parental 
questionnaire due to its length and the difficuJt..y 
experienced in answering specific questions regarding 
education; in traditional Thai society, parents have 
not played a major decisive role in the public 
schooling of their children.
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CHAPTER TWO
Chapter Two provides general background 
information about Thailand. As well, this chapter 
gives a frame of reference for education in Thailand; 
it is inclusive of an historical background and a 
general overview of the system and its administration.
General Information About Thailand
Thailand, known as the Kingdom of Siam until 1939, 
is in the heart of southeast Asia, bordered by Myanmar 
(formerly Burma) to the west, Laos to the north, 
Kampuchea (formerly Cambodia) to the east and Malay 
(Malaysia) to the south ("Culturgram for the '90s; 
Kingdom of Thailand", 1991).
From a geographical point of view, Thailand can be 
divided into four regions, namely, the North, the 
South, the Northeast, and the Central region. The 
North is mountainous, with large fertile valleys; it is 
covered with forests and is home to Chaing Mai, 
Thailand's third largest city. The people of this 
region speak the Northern dialect. Many groups of 
Thailand's well known hill tribe people live in this
Il
mountainous area. The South is also mountainous, with 
fertile forested land. The people here speak the 
Southern dialect. In the southern provinces that 
border on Malay, the people are largely Muslims and 
speak Malay. The Northeast is a large sandstone 
plateau; it has a low annual rain fall and some parts 
suffer from drought. The people speak a Northeast 
dialect, which resembles the Lao language. In 
provinces bordering Kampuchea, the people speak Khmer. 
The Central Region is the basin of the Chao Phraya, 
Thailand's most important river. This region includes 
the capital city of Bangkok and is a low lying area 
near sea level. The basin is one of the best rice 
growing regions in the world and is considered to be 
the "rice bowl" of Asia. It is by far the richest and 
most affluent region in the country. The language 
spoken here is Central Thai, which is also the language 
of instruction in the schools. Thailand is a tropical 
country in which most regions experience three seasons: 
summer, rainy and winter ("Country Report", 1989, 1.2).
With an area of 514 000 square km. and a 
population of 57 million, Thailand is about the sixe of 
Atlantic Canada but has a population of more than twice
12
all of Canada. Thailand's population has more than 
doubled since 1950; fortunately, family planning 
programmes have achieved a reduction in the rapid 
population growth (Cook et al., 1985, p. 6). More than 
80% of Thailand's population dwells in rural areas and 
almost 40% of the land mass is cultivated farm land. 
Agriculture plays a vital role in the economy, 
employing approximately 60% of the country's working 
population. Thailand not only produces enough food to 
feed its own people, it actually exports more food than 
it imports and is one of the world's largest marine 
fisheries and exporters of seafood and fish.
Approximately 95% of Thai people are Buddhist. 
Thais practice Theravada Buddhism, which is common to 
South East Asia. Evidence of their faith is abundant. 
Buddhism is a fundamental institution in Thailand, and 
has played a highly significant role in shaping the 
history and social behavior over time. For many 
centuries, the Buddhist monks were the only teachers, 
devoting their lives and denying earthly possessions to 
pursue and proclaim the teachings of Buddha and to 
teach reading and writing to school age boys.
Until recent years, all schools were built on temple
13
property,
Thailand's cultural history can be traced back 
5 000 years to the famed Ban Chiang culture, cue of the 
oldest bronze age sites known in Asia (Ibid.. p.5).
Thailand was governed by an absolute monarchy 
until 1932, at which time a constitutional monarchy was 
put in place. The Thai's love, respect and devotion to 
their King.has been a tradition since the Sukhothai 
kingdom (12th century). The Thai royal anthem, which 
is performed at most official ceremonies and before the 
start of every movie, is testimony to the Thai's 
attitude toward their King. In part, it reads:
Head of the Thai people, supreme in rank, I draw 
comfort from your protection. Because of your 
gracious care all the people are happy and 
peaceful. We pray that whatever you wish for, 
fate will grant you according to your heart's 
desire, to bring you prosperity. We salute youl 
Such expressions toward royalty are seldom hoard in our 
times, but are a reflection of feelings held by the 
Thai people with regard to their present king, King 
Bhumibol the Great, who, with other members of the 
royal family, works tirelessly on behalf of his people.
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The influence of the King was evident during the 
political crisis in May of 1992. After several days of 
bloody fighting between the pro-democracy forces and 
the military, the King spoke and then peace was 
restored. "No one else could have defused the tension, 
avoided further bloodshed or ensured that Parliament 
acted on the demand for constitutional amendments that 
sparked the crisis." (Manibhandu, 1992, p. 27). The 
authority that allowed this Royal intervention was 
"purely moral and stems from His Majesty's own 
individual merit." (Ibid., p. 28).
Official power lies with the government, 
headed by the Prime Minister. Legislative power is in 
the Parliament, made up of the elected House of 
Representatives and the Senate which is appointed by 
the King. Legislative matters of national policy must 
be approved by Parliament and signed by the King before 
becoming the law of the land.
Thai Education; Past and Present
Education in Thailand is said to have begun in the
15
middle of the Sukhothai period (1238 - 1378). The year 
1283 marks the creation of the first Thai alphabet by 
King Ramkamhaeng the Great. Although the alphabet has 
undergone many changes, some of the original is still 
in use. During the Sukhothai period, education existed 
on two levels - that of the Royal Institute for royal 
princes and sons of nobles and the education which was 
provided by the Buddhist monks for male commoners. The 
basic structure and availability of education remained 
much the same in the Ayutthaya period ( 1350 - 1767) 
and prevailed into the early parts of the Bangkok 
period (1782 - Present), (Thai Education in Brief,
1992, pp. 12-13; Primary Education in Thailand, pp.
1-5) .
The capital city of Bangkok was founded in 1728 by 
King Rama I (1782 - 1809), who was the first King of 
the present Chakri Dynasty. King Rama I reformed the 
Buddhist church, thereby impacting the development of 
public education I Centennial. 1992, p. 14).
With the arrival of western missionaries and 
merchants in the raid 1800's, came the pr int.inq press 
and for the first time printed books were available in 
Thai language. As Western trade and industry Increased
16
in the Far East during the early Bangkok period,
English became the lingua franca, the business 
language. King Rama IV (1857 - 1865) realized the need 
lor reforming the education system, so that adequate 
education, particularly in English, would be available 
for future government officials. King Rama V (1868- 
1910) further modernized education; he realized the 
need for better trained personal in royal and 
governmental services and opened the first Thai school 
in 1871, which was located in the palace and attended 
by young princes and sons of nobles I Ibid., pp. 12-15).
After opening the first school in Thailand, King 
Rama V issued the COMMAND DECLARATION ON SCHOOLING, 
which was the beginning of formal education in 
Thailand, but it was still essentially for the male 
elite. Soon after, schools were set up outside of the
palace for the education of commoner's children and in
1887, the Department of Education was established to 
oversee the Kingdom's education and religious affairs 
(Ibid., p. 15).
The Department was then responsible for the 34
schools in the metropolis and provincial areas, 81
t.eacheis, 1 994 students and four other advanced
17
schools in the metropolis. Education was on its way to 
becoming systematically planned and developed (ibid., 
p. 15).
April 1, 1892 marked the establishment oi‘ the 
Ministry of Education and control of all schools. The 
first school for girls was opened in 1897 by Queen 
Sribajarindra and in 1901 the first governmont school 
for girls was set up in Bangkok. In 1913, the lirnt 
teacher training school for women was set up (Ibid., p. 
16).
The current structures of education were 
established in the first Education Plan in 1898, being 
pre-primary, primary, secondary and technical education 
up to higher education. Higher education was 
established in 1916 with the founding of Chula 1ongkorn 
University. The Compulsory Primary Education Act was 
introduced in 1921 by King Rama VI, making Thailand the 
second country in Asia, after Japan, to establish 
universal compulsory education (Primary Educat i cm in 
Thailand, p. 4).
In 1932, there was a change to the adm i n i st.rat. i r>n 
of education as the national political syst.em chaiKjed 
from an absolute monarchy to a constitutional monarchy.
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As a result of this political alteration, education 
became the responsibility of the Ministry of the 
Interior and the Ministry of Education. In 1932, the 
first National Education Scheme was devised which 
recognised individual educational ability regardless of 
sex, social background or physical conditions. The 
National Education Scheme, which is revised when 
necessary, is the focal point for administering the 
educational system (Paradorntham, 1987, p. 2). In 
1960, compulsory education was changed from six to 
seven years, but was reverted back in 1977, to the 
6-3-3 system of six years elementary school, followed 
by three years of lower secondary and three years of 
upper secondary school, which is still in use today.
The present structure of the school system is: 
Table 2.1
Higher Education - Graduate Degree 
Higher Education - Undergraduate Degree 
Upper Secondary Education - 3 Years (Age 15-17) 
Lowei Secondary Education - 3 Years (Age 12-14) 
Elementary Education - 6 Years (Age 6-11) 
Pre-Primary Education - Flexible
19
(Centennial. 1992, p. 36)
Some difficulties ensued from the administrative 
design, resulting in the reform of the administrative 
structure of primary education in 1980. Ac a new 
department within the Ministry of Education, the Office 
of the National Primary Education Commission (ONPEC) 
was established and charged with the administration and 
management of all government, primary schools, with a 
few exceptions. As a result of the 1980 reforms, both 
academic and administrative responsibilities for 
primary education are now under one Ministry, the 
Ministry of Education (Primary Education in Thailand, 
pp. 7-9).
The new primary system, under the UNPEG, operates 
on four levels, that of national, provincial, dist.t let 
and school cluster levels. At the national level. The 
Ministerial responsibility for administering education 
at large is divided among four main government 
authorities: the Office of the Prime Mi.ri i stf;i': The 
Ministry of University Affairs; the Ministry of 
Education; and the Ministry of the Interior' (Gee Chart 
2.1 for an outline of Thailand's educational
20
administration).
Four agencies under the Office of the Prime 
Minister are responsible for the planning of education; 
The National Economic and Social Development Board 
(NESDB) (overall policy in all areas of national 
development); the National Education Commission (NEC) 
(planning of overall policy for all types of education 
administered under separate government agencies); the 
Budget Bureau (BB) (financial support); and the Civil 
Service Commission (CSC) (personnel support)
(Centennial, 1992, pp. 17-28).
The Ministry of University Affairs is 
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NESDB = National Economic and Development Board 
BB = Budget Bureau 
NEC = National Education Commission 
CSC = Civil Service Commission 
BMA = Bangkok Metropolitan Authority
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Ministry of Education is responsible for all 
levels and types of education, as well as arts, culture 
and religious affairs. It is the sole ministry 
responsible for the administration and academic 
programming in primary schools. The Ministry of 
Education has 14 departments/offices and is assisted by 
the Office of the Permanent Secretary (See Chart 2.2 
for an outline of the administration of the Ministry of 
Education and Chart 2.3 for an organizational outline 
of the Office of the Permanent Secretary).
Ministry of Interior is responsible for both 
primary and secondary education in Bangkok, via the 
Bangkok Metropolitan Administration and in the City of 
Pattaya.
Specialized areas of education are the 
responsibility of other government agencies: Military 
education is managed by the Ministry of Defence; 
police, border patrol police and seasonal schools for 
Hill Tribe children are managed by the Ministry of the 
Interior; and the Ministry of Health is responsible for 
the management of health education (See Chart 2.1).
23
Chart 2.2
Administration of the Ministry of Education





















































The Ministry of Education has 14 departments/offices, 
plus the Office of the Permanent Secretary. The 
Minister of Education is assisted by two deputy 
ministers, the Permanent Secretary, four deput,y 
Permanent Secretaries and the Director General of each 
department. All departments/offices have equ i va I ent. 
status except the Institute for Promotion of 'l’eacfiinq 
Science and Technology (IPTST).
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Chart 2.3
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For the purposes of administering provincial and 
district education, the country is divided into 12 
education regions, each with a Regional Education 
Office headed by a Regional Education Officer. As 
well, each of the 73 provinces has a Provincial 
Education Office headed by a Provincial Education 
Officer and each district has a District Education 
Office, headed by a District Education Officer. The 
Office of the Permanent Secretary appoints all 
education officers. There is also a number of 
educational supervisors in each region to provide 
assistance at all educational levels under the 
responsibility of the Ministry of Education. School 
clusters are typically groups of five to ten schools 
that work together to share information, resources and 
ideas (Ibid., p. 26). Difficulties and obstacles in 
the administration of education have been sited by the 
Office of the National Education Commission (ONEC);
1. Structure related Too many agencies responsible 
for education at each level.
2. Centralization The administration syst.em is tcjo 
centralized to promote efficiency, democracy and 
participation.
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3. Coordination In some cases, confusion and 
overlapping has resulted from a lack of clearly 
specified roles and functions for the various planning 
agencies.
4. Communication The fragmented and hierarchical 
design of centralized administration has impeded 
decision making and confused communications (Structure 
of the Educational Administration System, p. 6).
These areas are being targeted so as to bring 
about a decentralized, efficient and effective 
organization for educational administration.
The Thai Ministry of Education has a wide scope of 
responsibilities which cover educational, religious and 
cultural affairs. Currently, there are approximately
11.3 million children, youths and adults receiving 
educational services in the formal or non-formal 
systems. Along with administering about 32 106 
religious buildings, the Ministry of Education also 
supervises approximately 4 400 cultural centres and 
foundations and over 36 000 schools (Centennial. 1992, 
p. 29).
Due to such a vast responsibility, the Ministry of 
Education, for many decades, has been awarded a budget
27
allocation ranging between 18-20% of the national 
budget per year, which usually places education in 
first or second rank of the total budget. In the 1990- 
1991 fiscal year, the Ministry of Education's budget 
was the largest, totalling 62 158.5 million baht (about 
22 baht per Canadian dollar). Second was the Ministry 
of Finance budget, followed by the Ministry of Defence 
(Thailand's Budget in Brief. 1991, p.65).
Traditionally, the cost of elementary education has 
been three or more times the cost of secondary 
education. However, this gap is narrowing as more Thai 
students choose to further their formal education and 
as the government further implements and accelerates 
the plan of changing compulsory education from six to 
nine years. The three year increase in compulsory 
education began in 1990 and is expected to be fully 
implemented by 1995. For the 1991 fiscal year, the 
education budget allocated 53.0% of its budget to 
elementary education, 19.5% to secondary education, 
16.1% to colleges and universities, 6.6% to technical 
training institutions, with the remaining 2.7% going to 

























(See Graph One and Graph Two) (Ministry of Education, 
6(E), 1992, p. 37).
A recent statistical breakdown of student 
enrolment for all educational levels in Thailand 
appears below (Table 2,2). The sharp decrease in 
enrolment numbers in the progressively higher levels of 
this structure stems in part from the intense 
competition for places in secondary and higher 
education. For example, there is a dramatic drop from 
elementary (6 955 492 students) to lower secondary 
(only 1 394 129 students), and a continuing reduction 
in the numbers of students enrolled right through into 
graduate level education.
Table 2.2
Number of Students in the Formal Education System, 1990
Total Graduate Degree 24 894
Total Undergrad. Degree 399 082
Total Higher Education 423 97 6
Total Upper Secondary 833 862
Total Lower Secondary 1 394 129
Total Elementary 6 955 492
Total Pre-Primary 1 292 59 3
Grand Total 10 900 052
Students as percentage of population (ago 3-21) • 46.58
(Centennial, 1992, p. 39)
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In the 19 90 academic year, the total number of 
institutions, teachers and students in the formal 
education system under the jurisdiction of the Ministry 
of Education and its departments is as shown in Table 
2.3.
Table 2.3
Total Number of Institutions, Teachers and Students
Institutions Teachers Students
Min. of Ed. 36 409 526 201 10 146 007
Dept. Gen. Ed. 1 846 98 969 1 672 289
ONPEC 31 349 338 020 6 676 562
Dept. Vocat'1 Ed. 163 15 040 218 599
RIT 30 3 559 59 273
Dept. Teacher Ed. 59 6 393 67 520
Fine Arts Dept. 11 890 6 712
Dept. Phys. Ed. 17 555 5 010
Private Ed. Comm. 2 934 62 775 1 440 042
Notes: The Department of General Education includes
secondary and special education schools. ONPEC stands 
for the Office of the Primary Education Commission,
The numbers given for the Department of Teacher 
Education includes 23 demonstration schools. RIT is 
the Rajamangala Institute of Technology, which has many 
campuses. The numbers given for the Private Education 
Commission include both general and vocational private 
schools. (1990 Educational Statistics in Brief. 1991, 
p. 37)
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In terras of educational decision-making, the 
hierarchy, which begins with the teacher in the lowest 
position of authority, is as follows: Teacher - Head 
Master - District Education Officer - Suporvisors 
Provincial Education Officer - Regional Education 
Officer - Office of the National Primary Education 
Commission - Ministry of Education - Prime Minister.
Education began in Thailand almost 700 years ago. 
The Ministry of Education, which celebrated its 
hundredth anniversary in 1992, is reroonsible tor 
almost all education in Thailand, except:
- schools in Bangkok and the City ot Pattaya, 
which are under the Ministry of the Interior;
- universities, which are under the Minist.ly ot 
University Affairs; and
- special training areas, such as the Militaiy, 
which is under the Ministry of Defence.
In most countries, education is a 1 most .ilways the 
largest budget expenditure item and Tha1 I and in no 
exception. Moreover, as the education ny.niojin comen to 
implement the transition from six to nine yearn ol
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compulsory schooling, those costs might be expected to 
escalate, particularly as more students enter the 
system in the lower grades, and stay longer in their 
formal schooling careers. Finally, it is worth noting 
that education in Thailand is centrally controlled and 
very hierarchial in its design and nature of operation, 




Culture is a widely accepted influencing factor in 
education. In very strong traditional societies, the 
influences of culture in education are more apparent,
In some strong traditional societies, the influences of 
religion are deeply imbedded in the culture, education 
in Thailand will be discussed in light of both the 
influences of culture and religion.
Culture and Education; A Global Perspective
The chemistry and influences of culture are vast, 
varied and powerful. Culture, as defined by Merriam- 
Webster, is “the act of developing by educati cm and 
training... a particular form or stage of 
civilization." Margaret Mead offers a more 
sociological definition when she describes culture as 
being our daily living patterns, how we mate* a JiviiKj,
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the governing forces, family, and the value attitude 
system inherent in daily life (Coming of Age in Somoa, 
1961). It is our culture that forms our attitudes, 
shapes our values and influences our behaviour.
Culture is one of those highly developed 
characteristics that separates humans from other forms 
of animal life. Kimball (1974, p. 7) says that despite 
the great variety of cultural forms, humanity has 
commonly possessed the need to transmit their cultural 
heritage to each new generation, thus ensuring their 
continuity and establishing the conditions necessary 
for continued cultural growth. The stage must be set 
for the next generation, so that their performance will 
be acceptable, meaningful and contributory. Singleton 
(1974, p. 27) states that from an anthropological point 
of view, education is cultural transmission. Kimball 
(1974, p. 8) goes on to say that only recently have we 
realized that success or failure in school learning is 
related to the cultural setting of the home and the 
pattern of learning acquired within.
Evidence of education as a representative of or an 
agent for cultural transmission is readily found in all 
corners of this planet. In very traditional societies.
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the relationship between the two institutions of 
culture and education is more visible. An example of 
this may be found in China or Japan, where the intense 
disciplines of the culture are evident .in tiieir 
classrooms in the social and academic reyi.ment.at i one. 
Religion in some societies is one of the most dominant 
influences in the culture. In some orthodox Islamic 
religious countries, for example, inequalities exist 
based upon gender - an instance of this is in Iraq, 
where the university enrolment ratio is approximately ?. 
to 1 in favour of men (The World's Women. 1991, p. 52). 
An example of cultural changes and their consequent 
expressions in education is offered by Coombs (1905, 
p. 226), who argues that rapid urbanization in Saudi 
Arabia has made a significant contribution to the 
erosion of lower education practices for women in urban 
areas. Support for this statement is the increase oi 
female enrolment from 9% of all primary enrolment in 
the early 1960's to 39% in 1980, and from a 0% Iema1e 
enrolment in higher education in the early I'ino's to 
29% in 1980. Education participation rat es i or rjir lr; 
are much higher in urban areas than in rtirai arrjas 
where religious and other cultural i nh i bi t. ] rrnn remain
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much EJtronger I Ibid., p. 226). Another example of the 
strong connection between cultural expressions and 
education may be found in traditional communities where 
formal education is not available or necessary, so non- 
formal education meets the needs of the society and 
community, much like on-the-job-training.
What we learn and how we learn it depends upon the 
needs of our society and the demands (wants) of our 
culture. The needs of the society may be determined by 
a multitude of natural indicators, such as geography, 
climate, population, resources and food supply, whereas 
the demands of the culture can be viewed as being more 
of a human construct, such as distribution of wealth 
and power, social structure, religion, politics, 
attitudes, values, ethics and cultural inheritance.
The domains of societal needs and cultural demands are 
not wholly independent of one another; they are 
interdependent and selectively compose themselves in 
relation to each other as they both endure the change 
process. It is through identification of both of these 
domains that the guidelines and expectations for all 
those involved is determined.
Education, be it formal or non-formal, has the
y?
arduous task of integrating the above luent Lonod 
domains. One of its main responsibilities is 
socialization - to prepare the children to become 
members of a community. Community, as a concej)!,, 
starts with the family and expands to neighbourhood, 
school, district, province and nation. Of the varied 
social institutions found within these communities, 
schools bear the greatest burden of the integration 
process. Singleton (1974, p. 31) argues that schools 
need to be studied as tools or instruments of many 
specific functions rather than just what our 
educational ideology would claim. In otlior words, t.he 
formal education system is not purely academic -• it is 
a multi-faceted institution trying to meet the neecir. oi 
the society and the demands of the culture. 'I'his 
process is by no means a simple one; it is i ntorest. i iiq 
to realize that Aristotle complained that (.lierwas ii<; 
agreement as to what the young should learn and 
wondered whether education should bo a training for 
what is useful in life, or in what tends t,o pr omot.e 
goodness or in more out-of-the-way (extra) subjc'ct.s. 
Aristotle also noted that although there w m  e 
supporters for each of these views, there v/as no
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agreement as to what would promote goodness because all 
people do not appreciate the same kind of goodness 
(Burnet, 1967, p.107). Aristotle was referring to 
cultural perceptions of what is good and most valued; 
agreeably, this is not the same the world over.
Schools mirror societal (cultural) values and an 
overall national character.
National character may be described as the 
ar.pects/foundations of a country's many subcultures 
that reflect a national flavour. A more pointed 
definition is offered by Mallinson (1975, p. 263), who 
describes national character as "those forces of 
cultural continuity which determine the social 
behaviour of a nation as a whole...". Mallinson's 
position on schools as a mirror image of society is 
apparent when he states, "As is the school, so is 
society. And as is the teacher so is the school"
(I-bid., p. 116). We are all products of our schools, 
hence products of our societies. Further support and 
clarification for schools as a cultural mirror is 
offered by Kimball (1974, p. 167) when he states that 
it is inevitable and proper that countries/societies
.it)
should develop the unique institutional designs that, 
reflect its cultural forms, and that tlieso are likely 
to differ from our own culture which we live in.
Culture and Education; The Thailand Perspective
Thailand's Constitution states that "the state 
shall maintain and promote our national culture". The 
Thai Ministry of Education is responsible lor a broad 
range of areas which deal with educational, religions 
and cultural affairs. Currently, approximately 11.3 
million children, youths and adults are receiving 
educational services, within either the lorimal or non 
formal systems. About 32 106 religious buildings 
(almost 29 000 of which are temples) are being 
administered by the Ministry of Education. The 
Ministry also supervises approximately 4 400 cult.ural 
centres and foundations (Centennial, 1992, p. 29).
There are two departments in the Mini str y ol 
Education which are directly responsible lor the 
promotion of culture: the Office ot the National 
Culture Commission and the Department ol Fine Arts. 
Culture has always been an integral aspect al Thai iile
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and pervades all activities of the nation. Culture, in 
Thailand, is deemed as an essential component of the 
development process and is considered to contribute to 
the security of the nation. The Office of the National 
Culture Commission's promotion of culture, as stated by 
the Ministry of Education, involves developing the 
cultural policies, co-ordinating, promoting and 
supporting cultural activities of both the private and 
public sectors at national and international levels, 
and supervising the licensing of voluntary 
organizations in the forms of associations and 
foundations. The Department of Fine Arts promotion of 
culture entails the preservation, promotion and 
dissemination of national arts and culture (Ibid.,
p. 100).
Religion plays an integral role in the life of the 
Thai culture. The Department of Religious Affairs has 
been a department of its own since the reign of King 
Rama 1 (1782-1809) and, for the most part, has been 
under the Ministry of Education. The Department is 
responsible for upholding the promotion of Buddhism and 
gives support to all recognized religious organizations 
in 'Dialland. With regard to the National Education
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Scheme of 1977, the Department is responsible for 
providing ethical and religious education as well as 
promoting ethical standards in the community.
The transmission of cultural practices, uoiins and 
values is evident during a visit to a Thai school or a 
glance at a statement of objectives of Thai education: 
Students wear school uniforms (it is compulsory for 
students and teachers to wear their Girl Guide and Boy 
Scout uniform one day a week, usually on Thursdays); 
students have their hair cut to specified lengths 
(above the shoulders for girls and crew cuts lor boys); 
students remove their shoes before entering the 
classroom; students bow their heads and raise their 
hands in prayer form to show respect to their teacher 
and to visitors (this is a traditional Thai custom 
called wai'ing and is practised in social and religious 
settings when respect is to be paid and recognl%ed); 
and students exhibit obvious disciplined behaviour and 
appear to follow somewhat rigid rules of conduct. Kach 
day is begun with the singing of the Thai Nat. j one 1 
Anthem, the raising of the Thai flag and reli(ji<jus 
prayers or chants.
In the past three decades, the Thai educat. Ion
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GycUem has worked on sequential five year development 
plans, called National Education Development Plans 
(NEDP). The NEDP's are a means of achieving the larger 
overall objectives of the National Education Scheme.
The National Education Schemes began in 1933, just 
aftei' Thailand became a constitutional monarchy. The 
sixth and latest Scheme was in 1977, which was somewhat 
revised/updated in 1982 and is currently being revised. 
The cornerstone of change in Thai education took place 
with the introduction of the fourth NEDP (1977-1981), 
the 1977 National Education Scheme, and the National 
Education Commission Act in 1978 (which replaced the 
National Education Council and plays the major role in 
overseeing education), which saw changes to the 
content, methodology, focus of education and the 
overall planning, administration and coordination of 
education. The educational objectives of the 1977 
Education Scheme are:
1. To promote respect for one's own and other's 
rights and duties; to promote discipline; to promote 
respect for and abiding of the law, religion and moral 
principles.
2. To promote understanding of and arouse
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enthusiasm in having a part in the governing of the 
country under a democratic constitutional monarchy, 
with unfailing allegiance to the nation, religion and 
monarch.
3. To inculcate a sense of responsibility for the 
nation, the community, the family and oneself.
4. To realize the collective sense of being Thai 
and being a part of humanity; to have national pride; 
to bear in mind national security; and to have a say 
in the protection of the country.
5. To uphold equality, integrity and justice.
6. To develop a good personality, good health and 
hygiene, both mental and physical.
7. To encourage diligence, professional 
abilities, as well as legitimate co-operation in all 
enterprises.
8. To develop a sense of communication, mutual 
understanding and co-operation; to nurture a sear.c;h for 
truth; to develop creativeness; to develop the ability 
to solve problems and conflicts by intelligent.., 
rational and peaceful means.
9. To promote knowledge, understanding and 
appreciation of sciences, art, culture, natjire,
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environment and resources to the nation.
(Thai Education in Brief. 1992, p. 16)
One of the main development policies of the Fifth 
N15DP ( 1982 - 1986), was " to inculcate self 
discipline, values, morals, conscience, and 
responsibility" (Thai Education in Brief, 1982, p. 49). 
A statement of the general objectives of elementary 
education in the sixth NEDP (1986-1991) specified four 
categories: (1) the development of character which
emphasizes self-reliance, self discipline, diligence, 
honesty, etcetera; (2) basic skills for daily living 
which include Thai language, mathematics, working 
habits, cooperation etcetera; (3) a happy life which 
includes adjustment to environmental and social 
changes, belief and faith, wise use of leisure time, 
etcetera; (4) citizenship with emphasis on democracy 
and the Monarch as the Head of State, values in 
culture, international understanding, etcetera.
What follows is a broad statement of the 
objectives of the Seventh NEDP (1992-1996) which:
Aims at quality improvement of the citizens on 
ethics, morality, intellect, health, vocational 
knowledge and skills so that they can be self-
4 b
reliant and able to lead the course ol: nat iona.1 
development in the appropriate direction, ...and 
bringing forth equilibrium of iinkapea and 
relations among the development, in economic, 
social and cultural aspects as well as luumony and 
mutual benefit between urban and rural areas.
(Objectives, Policies and Measures in Jtducationai 
Development Under the Seventh National Kducat. i on 
Development Plan, 1992, p. 16)
Study of the objectives for each the 1977 National 
Education Scheme, the sixth ( 1986 -1991 ) and tlio seventh 
NEDP (1992-1995), reveals a current of continuity. iiu> 
reference or inference to honesty, respect, discipline, 
ethics, morality, integrity, responsibility, cult.ural 
promotion, nationalism, religion and the monarchy 
reside in each of the mentioned statements ol 
objectives. These same cherished character ist. i cs ar e 
present in the elementary morality curriculum lint and 
seem to be what Thailand's Secretary easier a 1 of the 
National Education Commission (1990) learn will be 
lost in the course of modernization if carrdul measurer; 
are not taken to preserve them.
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Statement of the objectives of elementary 
education can be grouped in four categories: (1) 
development of character; (2) basic skills; (3) happy 
life; and (4) citizenship ("Elementary/Primary School 
Curriculum in Asia and the Pacific", 1986, p. 485). 
These objectives are the same as those of the Sixth 
NEDP (1986-1991). With the implementation of the 1977 
National Education Scheme, elementary curriculum was 
grouped into four areas: (1) Tool Subjects (Basic 
Skills), which encompasses Thai Language and 
mathematics; (2) Life Experiences, encompassing 
science, social studies and health: (3) Character 
Development, which includes physical education, moral 
education, music, etcetera; and (4) Work Orientated 
Education, which provides instruction in housework, 
agriculture, art and crafts. A fifth area. Special 
Experiences, was added in 1982 and offers a choice of 
either English or Work Education to grade five and six 
students (Ibid., p. 484). Examination of the time 
allotted for subject areas shows a shift in emphasis 
between early and upper elementary in that as the grade 
It'vol increases, so does the time allotted for 
tharactor Development and Work-Orientated Education,
4 7
whereas the time allotment for Tool Subject 
Experiences decreases (See Table 3.1).
s and Life
Table 3.1
Time Allotment for 
Grades
Subject
Subj ect 8 per Week C 
Grade
1 a s H i t i ed
1 2 3 4 5 G
Thai Language 26 2 6 1!) 1 ! j 10 10
Mathematics 11 11 11 11 9 9
Life Experiences 29 29 15 15 19 19
Character Development 6 6 19 19 15 15
Work Orientated Educ. 3 3 15 15 22 22
Special Experience — — 15 15
Note: Thai Language and Mathematics belong in the same 
subject area called Tool Subjects.
("Elementary/Primary School Curriculum in Asia and tiie 
Pacific", 1986, p. 487)
Character development has always boon a main 
objective of the Thai education system. In the 'I'hai 
philosophy, it is believed that charactfu' dove 1 rgmnniL 
should be the first concern of the educat. ic;n system and 
skill/knowledge development second. in a st.a:..f;mont
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about the culmination of education, the Secretary 
General of the National Education Commission (1990) 
stated that the basic principles which shape learners 
to be ethical, morally sound and able to develop 
themselves and to live in harmony with others are a 
pre-requisite for developing skills in analytical 
thinking, problem solving...and the ability to apply 
modern knowledge to the Thai social contexts /Thai 
Education in Perspective. 1990, p.12). In addressing 
the impact that rapid industrial and economic growth is 
having on social attitudes, beliefs, values and moral 
development, the above mentioned Secretary General 
said :
As modernization takes its course, society becomes 
more and more open to foreign contacts, which 
consequently lead to cultural transmission. This 
exposure has influenced changes in attitudes, 
beliefs, and values which orient people to lean 
towards urbanized living patterns: for example, 
recognition of individual accomplishment, 
competition, entertainment and consumption- 
oriented behaviour, etcetera.
Those characteristics could bring negative
4 9
consequences towards individuals, commun!llus and 
the nation if they were overemphasi ;;cd. 
Furthermore, a society experiencing such cultural 
changes also tends to give rise to many roligious 
beliefs and diversenioral values. Under such 
circumstances, moral principals tend to become 
loose while ethical behavior of the people is 
inclined to deteriorate. It is likely that t.ho 
negative impacts resulting from all the traits 
mentioned would be more crucial on the I'uturo 
if the citizens' moral development has not 
been sufficiently strengthened.
(Ibid.. p. 9)
The concerns expressed by the Seciotary (leneral. 
are not likely to be the same as concerns wiilch may be 
expressed by a person of similar position in the 
Western World, given that, in the West:, some behaviout.u 
are actually encouraged that Thai s o d  et.y d i scour a(je:;,
i.e. recognizing individual accompl ishment.s .
Singleton's ( 1974, p. 27) position of. viewing educa t. i on 
as cultural transmission is emerging in tlie i n t or mat. i (Jii 
presented thus far regarding educati (,n in 'I'hai land and
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will become more evident in the following data and 
discuosion.
The obvious emphasis toward character development 
is deeply rooted in Thai culture which is itself 
greatly influenced by the Buddhist faith. As noted 
earlier, 95% of Thais are Buddhist. In the Buddhist 
faith, to desire and want for one self brings about 
hatred, jealousy and ill-will, which causes misery, 
unhappiness and suffering. Buddhist priests are not to 
accumulate wealth and are allowed to own but the barest 
of earthly possessions, such as their robe and begging 
bowl. The priests have the necessities such as food 
offered to them by the laity without cost, so they are 
able to avoid the desire for gains and the ills that 
accompany (Jumsai, 1980, pp. 2-39). Women may not 
become priests and priests are not allowed to come in 
any physical contact with a female, even a child.’
It has been customary for all young Thai Buddhist 
men to become priests once, at least for the three 
month period of the rainy season; however, this 
practice is not as strictly adhered to now. Priests 
are in a special class, members of a sacred order; they 
are respected above all men, even the King. When
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parents see their sons as priests, they must bow down 
and pay respect to them (Jumsai, 1980, p. 14). The 
Four Noble Truths and the teaching of the Buddha are:
(1) life is suffering; (2) desire is the cause of the 
suffering; (3) ending desire is ending suffering; and
(4) the means to stop suffering is the Noble Night-Fold 
Path using wisdom, morality and meditation (Collins, 
1982, p. 89).
The Temple does not need to exert its power in an 
overt fashion because the Buddhist concepts are deeply 
inculcated in the belief system and attitudes of the 
Thai people. The Temples, especially in villages, are 
an integral part if not the centre of social life and 
they are the place of origin for Thai art and 
education. Although schools are state owned, most 
reside on Temple grounds. Priests are often asked to 
teach moral and religious education, especially in 
grades 3-6 ("Elementary/Primary School durrleu 1 urn in 
Asia and the Pacific", 1986, p. 503).
Moral education is compulsory throughout, 
elementary school and is taught as a sub joed, by it.ficlf 
within the framework of character development; teachers 
are encouraged to integrate the concepts vrit.h other
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subjects as much as possible I Ibid.). In secondary 
school, moral education, values education and religious 
education are taught in schools both formally and 
informally (in course content and student activities 
outside the classroom). In secondary school, moral, 
values and religious education are integrated in a 
subject called "social studies" which is compulsory in 
both lower and upper secondary school and is integrated 
across the curriculum ("A New Decade of Moral 
Education", 1990, p. 117). The content outline for 
moral education for elementary school is given in the 
form of 30 highly valued qualities to be emphasized. 
They are:
(1) To abstain from causing harm to human and
animal life.
(2) Loving kindness.
(3) Not to covet and not to steal.
(4) Generosity and sacrifice.
(5) Not to violate what others cherish.
(6) To follow the moderate way of life.
(7) Not to tell lies, not to abuse, not to
conceal the truth, not to cause enmity among
friends and not to use obscene language.
5 3
(8) Truthfulness and sincerity.
(9) To avoid harmful drugs.
(10) Mindfulness, self control.
(11) To be reasonable.
(12) To have moral shame and fear of evils.
(13) To be industrious.
(14) Patience.
(15) Courage and self-confidence
(16) Gratitude.
(17) Honesty.
(18) Concentration, self-control and a peaceful 
mind.
(19) Unselfishness.
(20) Neatness and carefulness.
(21) Responsibility.
(22) Fairness and impartiality.
(23) Discipline and punctuality.
(24) Willingness to accept changes.
(25) Personal behaviour in terms of eatiruj, 
sleeping, using the lavatory, dressing and 
relations between the sexes.
(26) Manners for expressing respect, apol(jgles, 
thanks, request, refusals, disagreement.
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congratulations, sympathy and enjoyment.
(27) To follow principles for living together; 
cooperation, sacrifice, forgiveness, generosity, 
acceptance of others' ideas and sympathy.
(28) Cultured behaviour.
(29) Loyalty to the nation, religion and 
monarchy.
(30) Self-improvement with regard to following 
moral codes, law, order and tradition.
("Klementary/Priraary School Curriculum in Asia and 
the Pacific", 1986, pp. 501-502).
It was reported that deliberate measures were 
taken to try to avoid a religious bias in the qualities 
to be emphasized. Although this list of 
characteristics would likely be embraced, at least in 
part, by most cultures, they reflect Thai 
values/culture by virtue of the fact that they have 
been isolated and emphasized. Collectively they 
express the essence of "Thainess".
The five commandments of the Buddhist faith are 
encompassed in the above qualities. They are:
1. Do not take life.
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2. Do not steal.
3. Do not commit adultery.
4. Do not tell untruths.
5. Refrain from all intoxicants.
Pairing the five commandments with five or more of 
the desired 30 qualities requires little effort; 
numbers 1,3,12 & 25,7 and 9 respectively aie easily 
identified; others certainly apply as well.
A recurring theme throughout the literature about 
education and educational goals/objectives in Thailand 
is the development of moral and ethical attitudes and 
behaviours. The components of Thai moral and ethical 
attitudes and behaviours are evident in the 30 
qualities, such as honesty, sincerity, gratitude, 
discipline etcetera The more apparent "Thainess" is 
expressed in numbers 25 to 30, where specific 
culturally prescribed behaviours and attitudes are 
emphasized. Pervasive elements of Thai culture or 
national character are largely to do wit.h charai.M.ei 
development and ethical and moral attitudes and 
behaviours: to practice self control; to ire 
disciplined; to be self reliant; to be well mannered;
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to know how and when to show respect; to be generous; 
to be unselfish; be loyal to the nation, your religion 
and the King; and to maintain a constant strive for 
higher moral and ethical standards.
Thailand is said to be one of most Buddhist 
countries in the world (Cooper, 1990, p. 78), The 
covert influences of the Temple are transparent; much 
of the doctrine of the Buddhist faith is contained 
within the 30 characteristics of elementary moral 
education and the objectives of the education 
Scheme/Plans previously stated. During the 1990 
conference, "A New Decade for Moral Education", the 
paper presented by Thailand about its moral education 
stated "Buddhism can be considered as the mainspring of 
Thai culture including literature, language, ethics, 
arts and education" (p. 119). In the conclusion of 
this paper, concern is voiced for the potential erosion 
of Thai society due to the effects of rapid 
industrialisation; reference is made to the five basic 
social values Issued by the National Culture Committee. 
These five basic social values have been instilled in 
both the elementary and secondary levels of education 
with accompanying teacher manuals, student workbooks.
bV
They are:
1. Self reliance, diligence, responsibilit:y.
2. Frugality and endurance.
3. Self discipline and awareness of the national 
rules and laws.
4. Follow and practice religious ethics.
5. Loyalty to nation, religion and monarchy. 
(Ibid.. p. 125)
From this brief analysis, it would appear that 
Thai culture and the Buddhist faith have married in 
such depth that a distinction between the two is not 
readily apparent. As well, it appears obvious that 
Thai education is a strong reflection of Thai culture 
and that, in Thailand, at least, education is cultural 
transmission.
A broader understanding and approach to Buddhism 
and its attitudes toward women may be iound in 




The thirteen hypotheses as stated in the 
introduction will be individually examined and 
additionally tested in coherent clusters in an effort 
to weigh their validity against data collected in the 
field survey. The following analysis is, therefore, 
based on the results of the 601 teacher, student and 
parent responses collected in the questionnaire survey.
The hypotheses seemed to form somewhat natural 
clusters based on their central themes, therefore, they 
have been grouped accordingly, and dealt with as more 
coherent, related aspects of particular defined sub- 
topics. In the first 'natural' cluster, hypothesis #1 
and #2 relate to student aspirations. The second 
cluster, formed by hypotheses #3 and #4, is concerned 
with the topic of teacher training - how teachers feel 
about their training and what training parents expect 
teachers to have.
Hypotheses #5 and #6 form the third cluster. This 
focal point considers the locus of control - the power
b9
relations and structure of education in Thailand.
Culture and religion, and the influences these two 
'institutions' have on education in Thailand, are the 
topics of hypotheses # 7, # 8 and # 9, and thus form 
one of the most significant areas for our analysis.
The final cluster is comprised of hypotheses f| 10, 
# 11, # 12 and # 13. This group considers basic trends 
and patterns in the rapidly changing formal etiucat.ional 
field in Thailand. The discussion focuses on some of 




A rural or urban environment is an inf; J utnicJ nq factor' 
in students' future educational aspirations.
Although there is support for this her; i , it
is the opposite of what was expected; rural f;tudent.s 
have higher educational aspirations i.han uroan ;;tudfuit.r;
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according to the results of question # 11 (a) and (b) 
(ÜGÜ Questionnaire # 3 and Table 4.1). Table 4.1 shows 
that according to the percentage of answers given, 99% 
of the rural female students reported that they plan to 
finish high school, versus 88% of the urban females, 
r-esulting in an 11 point difference between the 
percentages of each of the group totals. As for intent 
to attend university, 85% of rural females versus 75% 
of urban females plan to go to university. For males, 
the rural group exceeded the urban group by a 6 point 
difference, with 82% and 76% respectively. With regard 
to university, 70% of rural males versus 69% of urban 
males plan to attend. In this study, rural students 
have higher educational aspirations than urban students 
and females have higher educational aspirations than do 
the males, with rural females ranking the highest in 
both intent to complete high school and plans to attend 
university. Table 4.2 shows the total responses for 
alJ stucient.s who want to complete high school, and wish 
to go on to University. It is interesting that .in both 
scenarios iemales reveal higher aspirations than males, 
suggesting perhaps that they see formal education as 
more relevant for their personal development.
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Table 4.1, 4.2 Students Educational Aspirations.
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Another possible explanation for the difference in 
urban/rural results is that in rural areas, non- 
agricultural jobs are scarce, and a higher education 
may be perceived as an avenue of escape from the 
labours of farm work or unemployment and a ticket to 
the big cities. Therefore, although access to higher 
education is more limited for rural students, the 
perception of its value may be higher. In urban areas, 
the range of job selection is much broader and chances 
of obtaining a job are much greater. Along with more 
career options in the city also comes greater access to 
university alternative training programs that will 
still provide for a desirable career.
Of the total 423 976 students enroled in higher 
education in 1990, 47.05% were in the Bangkok 
Metropolis (1990 Educational Statistics in Brief, 1991, 
p. 63). As one might expect, the majority of higher 
educational institutions reside in the Bangkok 
Metropolis. These figures present a less than bright 
picture for- large numbers of rural students' 
aspirations of attending higher education. However, 
t heso f igui'es do not indicate what percentage of
t) j
current students come from rural areas. Consequently, 
the number of rural students recently attending 
university may be greater than the figures would 
indicate, and thus the growing aspirations of t.he rural 
population for higher education may be somewhat 
realized.
If the results from this student survey are at all 
an indication of future trends in education In 
Thailand, the percentage of rural students attending 
higher education will increase significantly in tlie not 
too distant future, thereby placing an Incroasing 
strain on the system to provide more classrooms, 
schools, teachers and learning materials. Social 
demand for more educational places in secondary and 
tertiary levels is thus potentially one of the groai.est. 
challenges for Thailand.
Hypothesis #2
Whether a student's professional aspi rat. ions refjuiie a 
university degree or not is more dependent, upon 
rural/urban environment than it is wliet.hro they <u f; 
male or female.
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Results from question # 11 (B) "Do you plan on 
attending university?" dispute this hypothesis. (See 
Questionnaire #3) As can be seen on Table 4.1, a 
higher percentage of rural female and male students 
intend to go to university than do the female and male 
urban students. With regard to both of the female 
groups, the total percentage for the rural group is 15 
points higher than the total percentage for the rural 
group (85% and 70% respectively), while the male 
students show only a 1 point difference in the total 
percentage of each group intending to go to university 
(70% and 69% respectively).
Results from question # 10 "What do you want to be 
wlien you grow up?" (See Table 4.3), appear to 
contradict some of the results from question # 11 (B) 
shown in Table 4.2. Examination of Table 4.3 shows 
that more urban males aspire to professional careers 
t hat loquire university training than do rural males 
(60% and 44% respectively), while more rural females 
aspire to professional careers requiring university 
training than do urban females (81% and 74% 
respectivoly). A possible explanation for the lack of 
consistency between question # 11 (B) and # 10 may be
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that many students, especially rural males, said they 
wanted to be something that would not require 
university training as a rule, but said that they did 
plan on attending university. For example, some wanted 
to be a soldier or a movie star when they qrew up and 
they also planned on attending university. There may 
be confusion on the students' part about the (juestions, 
or perhaps they would like to go to university but do 
not necessarily plan on basing their career on it, or 
maybe they plan on being university trained 
professional soldiers and actors. A strongly [possible 
explanation for this apparent anomaly in the data is 
students' recognition of the reality ol the pyramid 
framework for higher and tertiary education.
Examination of the number of students In varicnis levels 
of the formal education system in 19 90 reveals a iunnel 
effect that may make the possibility of att.iMiding 
university unrealistic.
Analysis of the education enrolment, l or 19V0 stiowii 
in Table 2.2, in terms of the percentage of si ude-nts 
from each level that proceed to the next lève*), and 
what that percentage is of the initial (sir o I ment in 
grade 1, further clarifies the funnel effect .
Table 4.3 Students' Career Choice










Male 60% 23% 8% 9%
Female 74% 17% 9% 0%
Total 68% 20% 9% 3%
Rural : 
Male 44% 18% 3% 35%
Female 81% 15% 0% 4%




Male 54% 21% 6% 19%
Female 76% 16% 5% 2%
Total
All
Stud. 67% 18% 6% 9%
N -•
Urban- Male- 89 Rural= Male= 57 Total= Male= 146
Female- 140 Fernale= 69 Fem.= 209
Total= 229 Total= 126 Tot.= 355
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Table 4.4
Funnel Effect From Enrolment Ratio Statistics 1990
# Enroled Grade % from previous level % from Gr
1 229 255 1
1 111 272 6 90%
530 482 7 48% 43%
167 106 10 31.5% 15%
147 416 12 88% 12%
68 700 Univ. 46% 5.6%
According to these statistics, only 5.6% of the
students who enrol in grade 1 will <go to univers ity.
It is somewhat difficult to speculate* (jii t.ho cause 
of the apparent confusion, as information can fjoinotiinen 
be lost in translation. However, the rfisult.s 1 r oiii 
Table 4.3, show that a higher percentage ol uz ban 
students choose careers that require univers i ty 
training.
According to the results shown in Tat;Jf; 4.1, souk;
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predictions may be made, such as the likelihood of 
choosing the military (soldier) as a career is highest 
for rural males and non-existent for urban females. On 
the whole, Thai students, in this survey at least, have 
a much greater desire for professions requiring 
university than any other occupations.
The aspirations of the female students for 
attending university and training at university- 
required careers is impressive. Traditionally, most 
Thai women have worked in agriculture and, in more 
recent decades, in factories and commerce, but now more 
women are being hired in professional capacity 
positions. Women are slowly entering traditionally 
male-dominated positions, but are still greatly under­
represented in national politics and in senior 
government and big business positions. In 197 6, women 
were given equal legal rights and the government said 
that women would be appointed to diplomatic posts. In 
1977, the King greatly improved the status of women 
with his historic decision to name his daughter as a 
potential successor to the throne, second only to her 
elder brother, the crown prince ("Country Report",
1990, Sec. 3.0).
fi9
The female students in this survey have 
demonstrated that they have ambitious educational and 
professional aspirations, in fact, more so than the 
males; they do not reveal any apparent signs of tooling 
less capable or curtailed because they are touialo.
Hypothesis # 3
Thai teachers do not feel adequately trained/prepared 
to do their job.
Question # 5 of Questionnaire # 2 asks, "Do you 
feel you had adequate training to perform in your job?" 
A breakdown of the responses according to urban/rural 
and female/male is as follows;
Table 4.5
Yes No
Urban : Female - 27% 73%
Male 21% 79%
Rural ; Female - 54% 46%
Male 50% 50%
The majority of these teachers certainiy do Jiot.
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feel adequately trained to perform in their job. 
Approximately three quarters of the urban female 
teachers felt they did not have enough training, while 
four fifths of the urban male teachers felt they did 
not have enough training. However, a slim majority of 
rural female teachers felt they had adequate training,
while the rural males were evenly divided.
Further support for this hypothesis may be found 
in Question # 10 of the same questionnaire which asks 
"What do you feel the most crucial needs of teacher
education in Thailand are?" The most frequent response
to this question, given by three of the four groups, 
was "Teacher training"; the fourth group (rural male 
teachers), placed "Teacher training" in second place 
and "Greater Knowledge and development" in first place; 
these two needs are strikingly similar.
Some explanation for this apparent problem may be 
in the structure and administration of the teacher 
training colleges and other institutes of higher 
learning. There are 36 Teachers' Colleges under the 
Ministry of Education (Department of Teacher Training), 
and under the Ministry of University Affairs there are 
14 government universities, 27 private universities and
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2 Open universities (1990 Educational Statistics in 
Brief, 1991, p, 53). Reportedly, the majority of those 
institutions have their own administrative bodies and 
they work independently. While the Ministry of 
Education controls the teachers' colleges and other 
colleges where teachers may train, such as vocational 
and technical colleges, the Ministry of University 
Affairs controls select universities and open 
universities. There is no systematic or authorized 
coordinating structure for having these institutions 
work and plan together ("Teacher Education: Issues, 
Needs and Plans for Action", 1987, p. 34). Some of the 
problems and criticisms that have developed because of 
this lack of structure are; surplus of teachers; 
inappropriate teacher student recruitment (have been 
based on entrance examination results and not on 
aptitude for teaching); curricula for t.oacluir training 
does not correspond with the elementary and soconciar y 
school curricula; and teaching practice has t.(;o niucli 
emphasis on theories and is lecture-or i ent.at.ed inst.ead 
of being practice-orientated (Ibid., p. 34).
In a national report entitled "E 1 ement.ar y/io iiiiary 
Education in Asia and the Pacific" p . 49!),
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problems and issues in elementary education were cited, 
one of which was that although there are lots of 
teachers, many of them are not qualified and many do 
not hold any teaching certificate. In 1987, it was 
reported that most elementary teachers in Thailand held 
either a Primary Teaching Certificate, which requires 
two years beyond grade 10, or a Secondary Teaching 
Certificate, which requires two years beyond grade 12 
{Ibid., p. 487). Currently, teacher training colleges 
are emphasizing the Secondary Teaching Certificate or 
the four year Bachelor's Degree in Education.
In 1989, the statistical data showing the 
qualifications of all teachers in the formal education 
system (includes public and private elementary and 
secondary schools, colleges and institutes) by 
percentage distribution were as follows;
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Table 4.6 Qualifications of Teachers in Thailand Ily 
Percentage Distribution.
All Gov ' t Gov ' t;
Total E 1 em. Second.
Master's degree and higher - 2.09% 0.29% 4 .06%
Bachelor’s Degree - 62.75% fal .03% 81).96%
Diploma - 22.62% 25.40% 11.30%
Lower than Diploma - 12.53% 13.27% 3.68%
(Report on Educational Statistics, 1989. o. 1121
These data reveal that most public o lonKMit.ai y 
teachers hold a Bachelor's degree, as was the case 1or 
the educational background of the teacheis who 
responded to Questionnaire # 2 (See Table 4.7). 
Apparently, teachers are becoming more uducalnd, buL 
still feel that they have not received adéquat e 
training to do their job, which implies that more 
practical training could be required i n  t. lie var ion:; 
Bachelor of Education programs and, mor e importantly, a 
greater emphasis on in-service opport.un i t i es nomJs to 




Teachers' Questionnaire # 2
Urban Rural
Mai e Female Male Female
Number of 
Hespondents
















20 20 17 15
Average
Ago




Cert, i f i cate
1 1 4 4
Bachelor's 
B . Ed
7 17 10 31
Mast ei s 3 1 0 2
N 81
Note; Teac'hora College used to offer two levels of 
Teaoli i nq Cet 1 i 1 ii.’atea; a T.C. 2 is higher than a T.C. 
1. A T.C. 1 is no longer available. In Thailand, a 
Baci’elor ot Koluoat.ion Degree is referred to as a 
Maoheloi Deitree and requires four years of either 
I'n ; vei s i ; y ot Teachers College-
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Hypothesis # 4
Parents expect teachers to be highly educated and 
trained.
Parents' expectations of teachers' training wan 
revealed in their answers to question # 12 of the 
Parent Questionnaire. The question and answers 
(answers are given according to the percentage of the 
first and second most popular responses) are iiu.'luded 
in Table 4.8.
Table 4.8 Parents' Expectations of Teacher Ediicat. j on. 
Pre-school teachers - (1) 69% said liaclu;loi 's deqr<;e
( and or rgjoc i a 1 i st )
(2) 13% said Teaciiiiu)
Certif 1 cat.e 







(1) 6h% sa 
( 2 ) 13% sa 
(]) 70% sa
d Tfjacjj i iKj 
cat.e
d Mast.f.c ' s deqr <m; 
d Baclic i f>r ' s d<*<q ct
d l)of1.r;l a l.f; (ji-.ijl i;i;
(2) 13% said Mar;t f;r ‘ doq'r
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Parents expect teachers to be highly educated, and 
t.ljey believe that a teacher's level of education should 
increase with grade levels. Interestingly enough, the 
t e a c h e r s '  response to the same question yielded an 
a lino St identical rank order of qualifications for the 
v a r io u s  levels. As well, when parents were asked 
whether they felt that their children's teachers were 
qualified to do their job (Questionnaire # 4, question 
(f 1.1), 95% of them answered "Yes".
When this social expectation is compared to the 
present educational achievement of teachers in 
Tliailand, a slight mis-match can be observed. Parents 
generally believe teachers should be trained to the 
degree level, regardless of their placement in the 
education system. However, as noted in the discussion 
under hypothesis # 3, the percentage of teachers with 
sucli qualifications is relatively low in elementary 
oducafion (61%). Thus, we can potentially predict 
incroasing pressures for better educated teachers at 
all levels In the system.
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Hypothesis # 5
Education in Thailand is very centrally 
controlled/directed and the locus of control resides at 
the Ministry level.
Questionnaire # 1 was administered to a yioup of 
ESL teachers and a group of various level 
administrators attending a Leadership course (see 
Methodology section). Results from this quest, lonnai re 
are shown in Table 4.9 and Graphs 1-8 where it can be 
seen that both the ESL Teachers and the Leaders It i p 
Group rated the Ministry of Education as having \ hii 
most influence on education and curriculum. Alt.liough 
the male ESL teachers rated teachers as having more 
influence in education than the Ministry ( Grapii h), 
the Ministry rated as # 1 in the overall icil, t.eachei 
ratings of educational influence (Lee Graph 1).
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Table 4.9





ESL Teachers Leadership ESL Teachers Leadership
Male Female Group Male Female Group
Tea. Min. Min. Min. Min. Min.
Min. Tea. Head P.M. P.M. Head
Head P.M. Tea. Head Head P.M.
P.M. Head P.M. Reg. Reg. Reg.
Reg. Reg. Com. Tea. T.A. Tea.
T.A. T.A. Tern. T.A. Tea. Com.
Com. Com. Reg. Com. om Tern.





M inlairy Tsacher Head PM Raalon TA communUyTmmpla
IH I  Influence Rating




MlnUtry PM Head Region TA TeacherCommunlc/Temple
H H  In f lu e n c e  Rating





Mlnialry Keacf Toachor PM CominanltyTemple Region TA
Inltuence Rating





Miniairy Head PM Region TeacheiCommunilyTemplo TA
In l lu e n c e  Rating




MlnJ-.try Tôûcher PM Head Raotcn TA coiftmuniiyTtomplft
Influence Rating




Teacher M in U lry  Head PM Reolon TA CommunityToiT.plo
In l lu e n c e  R ating
SI





Minialry PM Koad Region TA TaacbsiCommunityTample
I  Influence Rating




MlnlBtry PM Head Region Teacher TA CommunllyTemple
In f lu e n c e  R atin g
i Group - Male
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In tabulating the results of Questionnaire # 2, 
the teachers were grouped according to location and 
sex. This questionnaire was administered to teachers 
in various regions of Thailand. Statistical data on 
this group of teachers is available on Table 4.7. 
Question # 3 asks, "If you were able to suggest changes 
for the educational system of Thailand, what would tiiey 
be?" Three of the four groups listed "Regional control 
and regional curriculum" as their most common concern; 
the fourth group, rural females, listed "More relevant 
curriculum" as their most common concern. Perhaps a 
more relevant curriculum would be possible if there was 
greater regional control and regional curriculum.
Anderson and London (1985, p. 780) report that 
decision-making within the Ministry of Education is 
extremely centralized and, because of this, tie 
distribution of resources largely reflects the 
decisions and policies of the Bangkok, elites. Wlien an 
education system is highly centralized, it in not 
surprising that the policies and <'urr i cu J um wf>uld he 
reflective of central office and that there wo.rld he 
unequal distribution of resources, with a very high 
proportion of these resources going to s e r v i c e *  ti;e
8 4
central schools. The Office of the National Education 
Commission (ONEC) recognizes that there are regional 
disparities of educational development in Thailand and 
that students in Bangkok and the Central Region have 
consistently obtained the highest scores 
("Elementary/Primary School Curriculum in Asia and the 
Pacific", 1986, pp. 489-490).
Of the problems and difficulties in administering 
education that have been identified and addressed by 
the ONEC, centralization seems to be a number one 
concern. The ONEC stated that the administration 
system is too centralized to promote efficiency, 
democracy and participation ("Public Teachers 
Development Project", 1992). A brief review of the 
structure of the centralized educational administration 
helps explain why some problems exist. There are four 
main Ministries responsible for education; of these the 
largest, by far, is the Ministry of Education. Within 
the Ministry of Education there exists: The Minister 
and two Deputy Ministers; the Office of the Permanent 
Secretary which contains four Deputy Permanent 
Secretaries and seven divisions of the Office of the 
Inspectors General; the Institute for the Development
8b
of Educational Administration and the Educational 
Management Information System Centre; and then 14 
departments, each of which is headed by a Director- 
General (See Charts 2.1, 2.2 & 2.3). With thin amount 
of central administration, it is not difi. icult to 
understand why the government and others report that 
the administration of education is too centra lined, 
resulting in problems with the structure (too many 
agencies), coordination (confusion and overlapping of 
roles and functions) and communications (fragmented and 
hierarchical design has impeded decision making and 
confused communications). Efforts have been and are 
being made to decentralize and restructure education in 
Thailand.
An article entitled "Questioning CompuIsory 
Education" (October 28, 1992, Section C) in The Nnl.jon, 
one of Thailand's two national newspapers, appioaclied 
the topic of relevant education and quotes Dr. Saneh 
Chamraarik, the director of the Local Devolopment 
Institution, as saying "Instead of having students 
learn impractical things that will never be used in 
daily life, they should be taught more re i evant. thinrp;. 
The Education Ministry should not monoprdixe tdie
8 6
netting of the curricula...''. According to the results 
of this survey, the teachers involved would heartily 
agree with this statement.
Hypothesis # 6
The Head ol the school, rather than the classroom 
teacher, has direct control over content and method of 
teaching as prescribed by the national curriculum and 
Ministry.
The results show that, in terms of curriculum 
influence, Heads were ranked considerably higher than 
teachers. Heads were ranked third by both the male and 
female ESL Teachers and were ranked second by the 
Leadership Group (consisting mostly of Head Masters). 
Toacliers were ranked as fifth and sixth most 
influential by the male and female ESL Teachers 
respectively and in fifth place by the Leadership Group 
(See Table 4.9 and Graphs 2,4,7 & 8).
Educational administration in Thailand is 
admittedly very centralized and hierarchial. Within 
such a system, it seems natural that head masters rank 
above teachers and control educational administration
B7
and decision making within the schools. Much ot their 
actions would likely be reflective of the directions 
given to them by the multi-layered upper levels ot the 
administration. For more information regarding the 
structure of educational administration in Thailand, 
refer to the Structure of Education section ot this 
thesis.
Hypothesis # 7
In Thai society, the Buddhist religion 
(personified by the Temple) is a powerful ten ce in 
controlling/directing education.
If we accept that many aspects of Thai cult,uro and the 
Buddhist faith are inseparable, and then accept, i.hut 
education is cultural transmission, we can npocuI at o 
that the Temple is a powerful force in 
controlling/directing education in Thallami. Thnn, 
Buddhism is the central cultural force in 'I'hailnnd.
This is not to say that Buddhism (or tin; i'f.MiipJe) is a 
force entirely unto itself; the force in in t.he Thai','; 
interpretation and integration of the nuddhi.st laiih.
It is likely that another Buddhi;.;', fKx-iety v;ould am. he
tu»
a replication of Thai Buddhist society, but would 
possess its own unique characteristics. One does not. 
need to venture far in search ct other such examples; 
much religious diversity exists in ditferont Islamic, 
Hindu and Christian societies. This point is made 
rather eloquently by Clifford Geerta (I960, pp.  ̂ 3) 
when he states:
What a given religion is - its spec it i c cent ent 
is embodied in the images and metajjhors its 
adherents use to characterise reality... But such a 
religion's career - its historical course rests 
in turn upon the institutions which render those 
images and metaphors available to tlioso who thus 
employ them.
Interestingly enough, the Temple's ratine; in terms 
of importance in education as rated by students and 
parents (see Table 4.10), and in terms of educat. i ona i 
influence and curriculum influence as rated Ijy t.ho KSI. 
Group of teachers and the Leadership Groufj (see 'i'aidf; 
4.9), was the lowest of all groups. In fact., t.iu;
Temple was rated last by all groups but the l . e a d e r  sfi i p 
Group.
Table 4.10
Moan Scores of Ratings by Students and Parents
























Ratings are according to perceived importance in education.
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Position of Importance - Ratings by Students and Parents
Urban Students Rural Students Parents
Ministry 3 4 4
Teacher 2 2 2
Head 4 3 3
Temple 5 5 5
Parents 1 1 1
N • 518
Ratings are according to perceived importance in education.
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A possible explanation for this could be found 
in the later pages of the Culture and Education cliapLei 
where it was concluded that Thai culture and the 
Buddhist faith have married to such a degree that it in 
difficult to distinguish between the two. Perhaps tlie 
Temple has been (and remains) so influential that it no 
longer needs to be out on the front line because it is 
the base line from which all else develops. This seems 
very believable if not blatantly obvious in light of 
the following facts: Temples were the original Jiome of 
schools and monks were the original teachers; schools 
reside on temple property; monks are invited to teach 
moral and religious instruction in schools and may 
often be seen leading morning prayer; the monks are 
highly visible all day long, especially as they walk 
through the town or village every morning with t.iieir 
begging bowls; religion is a way of life in Thailand; 
the Ministry of Education is responsible for 
administering tens of thousands of religious buildings, 
most of which are Temples; and the Department ol 
Religious Affairs is administered by the Minint.ty of 
Education,
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Tliere is no soparation between church, state or 
daily liie in Thailand. The Temple's covert powers and 
influence permeate daily existence and operations.
Hypothesis # 8
Formal education in Thailand espouses a strong 
moral education which is a reflection of Thai culture 
and Buddhist philosophy.
Morality is defined as the principles of right and 
wrong and is synonymous with terms such as virtuous, 
righteous and ethical. Moral comes from the root word 
mores which is a Roman word meaning traditional 
manners, customs, habits or characteristics - 
distinguishing standards or norms of a group. Leonardo 
de la Cruz (1990, p. 122) of UNESCO says that morality 
may be defined as a group's system of values. He 
furthers the conceptual framework of morality/values 
when he says "Values are the crucial element of a 
people's culture. An act is regarded as legitimate, 
that is normally acceptable, when it is in harmony with 
accepted values of society." I Ibid.. p. 122)
Strong evidence for the Buddhist influence in Thai 
culture has been presented and discussed as has the
I):
focus on moral education, formally and informally, In 
the formal education syntera. Moral charact or int. i c« all 
but dominate the objectives of the National ICdncalion 
Scheme (1977) and at least the Sixth (1986 19 9 1) and 
Seventh (1992-1996) National Education development 
Plans (See Chapter 3). The objectives of these throe 
documents focus on highly desirable
characteristics/values which are deemed to be of utmost 
importance in Thai society. Examples of ouch 
characteristics are: respect for self, others, law, 
religion and monarchy; discipline; allegiance to the 
nation, religion and the monarch; diligence; 
cooperation; honesty; responsibility; self roiianco; 
ethical behaviour; and moral behaviour. In light of 
Leonardo de la Cruz's (1990, p. 122) conceptual 
framework of morals/values, morally acceptai)! c 
behaviour in Thailand would encompass all of Llie above 
listed (and many more) desirable character 1 st. 1 cs .
The obvious role that religion (Buddiiism) play;; in 
a Thai's daily life is evident wherever y o u  go, It, in 
common for any Thai driver, taxi drivers included, t.o 
take his or her hands off the wheel so they can war 
while passing a Wat (Thai Buddhist TompJe), helirpoiis
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Kymbols, particularly Buddhas, are abundant and often 
worn as pieces of gold jewellery and are also present 
ill most Thai homes. There are over 400 Wats in Bangkok 
alone, many of which are exceptionally elaborate 
fjtructures-monuraents to the Buddhist faith.
The fact that the Department of Religious Affairs 
is under the Ministry of Education and that the 
Ministry of Education administers many tens of 
thousands of religious buildings and many thousands of 
cultural centres and foundations clearly depicts the 
liarmonious relationship between the Temple, Thai 
f. ;U.ure and education. Much of the development of Thai 
culture "reflects the influence of the Buddhist 
tradition; indeed, Thailand's culture can not be 
separated from its religion... Buddhism is the historic 
well-spring from which flow the nation's art, 
literature, education, ethics, morality, and social 
system" ("Country Report", 1990, Sec. 3.0). The 
1 Iterature supporting the bond between Buddhism and 
Tliai culture is abundant. For the purposes of this 
paper, a final example of the bond between the Buddhist 
faith and Thai culture may be found in the national 
tlag of Thailand which contains two outer red bands
M4
symbolizing the Nation, two inner white burntu which 
represent the purity of the Buddhlnt failli and a wide 
blue band in the centre representing t lie Monai idiy.
An accurate summary of the 'I'hai's ati it.iule toward 
teaching moral education is given in a iepuit entitled 
"A New Decade for Moral Education" ( 1990, I :lt) ) :
The expectations for the future Li oud un t each i tig 
moral education, values educat.ion and religiuur. 
education in Thailand will be a crue i a 1 |iu int. tor 
the development of the educational nyntem. And 
thus it will upgrade the quality of Thai people's 
lives and develop economic and social statais in 
our country accordingly.
Hypothesis # 9
Thai education is designed to preserve, protect, and 
maintain Thai culture and Thai values.
The evidence presented and discussed concetning 
the prominent reflection of Thai cu1ture/va 1 ues in 
education is abundant. Once again, at. tent i on is drawn 
to the objectives of the 1977 National Eductii.lori 
Scheme, the Sixth National Education Flan (19Ü7 1991) 
and the Seventh National Education Plan (199% 1996),
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and their obvious advocation o£ Thai culture and 
values. Further support is found in; The statement of 
the objectives of elementary education (briefly - (1) 
development of character; (2) basic skills; (3) happy 
life; (4) good citizenship); the 30 highly desirable 
characteristics listed for moral education in 
elementary school (see Chapter 3); the prominence of 
values, religious and moral teaching in the school 
curriculum, i.e. a child in grade three receives 15 
twenty minute periods per week in Thai Language, 11 
periods of Math, 15 periods of Life Experiences, 19 
periods of Character Development and 15 periods of Work 
Orientated Education (see Table 3.1) - the greatest 
amount of time is allotted for character Development 
which is the curriculum area for moral and specific 
cultural education; and, finally, promotion of 
traditional culture can be experienced during a visit 
to a Thai school, where a visitor may well be treated 
to traditional dance, music and/or art performances or 
exhibits by the students.
Thailand's constitution states that "...the state 
shall maintain and promote our national culture." As
9()
mentioned earlier, culture in Thailand io deemed as an 
essential component of the development process ami is 
considered to contribute to the security of tlje nation. 
The preservation, protection and maintenance of Thai 
culture and values is deeply and deliberately imbedded 
in the Thai education system.
Hypothesis # 1 0
Forces of modernization and westernization are changing 
Thai education.
The forces of modernization are largely a result 
of economic growth because it is through economic 
growth that modern ideas, ideals and materials are 
affordable. Westernization and modernization are 
fairly synonymous in this context because much of the 
new economic and educational ideals, materials and 
models are Western, at least in their nature.
Thai society is exposed to Western trends, 
fashions, ideals and attitudes through mass mc*dia.
This exposure is influential, especially on young 
people - students. The students are faced with a new 
set of role models. These new role models may soon (if
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not already) dominate the air waves, television and the 
magazine racks. They are very popular, and students 
often aspire to be somewhat like them. In response to 
question #14 on their questionnaire, "What changes 
would you like to make to the education system in 
Thailand?", the students most popular answer was "I 
don't know"; other popular responses were: Don't change 
anything; more educational equipment such as computers; 
no more hair length rule; and start to learn English in 
grade one. The second part of the same question reads 
"What would you keep the same?". The most popular 
response was "English", followed by "Keep everything 
the same". These responses certainly reveal a very 
strong sense of maintaining the status quo, but also 
reveal more than mere threads of modern/Westernized 
influence.
As Philip Altbach (1989, p. 21) informs us, the 
influence from the English language alone, in at least 
the higher levels of education, must be evident in that 
over one half of the world's 100 000 scholarly journals 
are written in English. The use of English links 
Thailand's academics to research material, data, books 
and journals from major Western nations using English;
9Ü
use of English builds academic networks. Professors 
and teachers who have studied and taught abroad, have 
usually done so in English-speaking Western nations. 
There has also been considerable impact from expatriate 
professors from Western nations who have been teaching 
in Thailand's universities (ibid.).
In terms of curriculum, one of the major areas of 
change is the thrust for development in science and 
technology education. Due to Thailand's economic 
growth and efforts to become a Newly Industrialized 
Country, the curriculum must be altered and developed 
to meet the new needs of the labour force. As a result 
of these demands, the Institute for the Promotion of 
Teaching Science and Technology has recently been 
installed; it enjoys state enterprise status (unlike 
other departments/offices in the Ministry of Education) 
and has considerable freedom of administration (flee 
Chart 2.2).
Thailand has enjoyed tremendous economic qrowtdi In 
the past few decades - with much of the pant decade 
showing growth of 8-9%, which has resulted in many 
changes. Some of the major changes h a v e  been: A  spread 
of mass education; a shift from an aqricuitural to an
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industrial based economy; rapid urbanization; a 
fertility decline; and a broad exposure to foreign 
influences which have been impacting on Thai society, 
culture and education.
To further demonstrate the above point, reference 
will be made again to the statement in the government 
document Thai Education in Perspective (1990,p. 9);
As modernization takes its course, society becomes 
more and more open to foreign contacts, which 
consequently lead to cultural transmission... 
Furthermore, a society experiencing such cultural 
changes also tends to give rise to many religious 
beliefs and diverse moral values.
In an effort to thwart the ills of economic growth and 
modernization, the Ministry of Education has been 
promoting and advocating the maintenance of Thai 
culture and values, evidenced in the National Education 
Scheme of 1977, the Fifth, Sixth and Seventh National 
Education Development Plans (For further information, 
see Chapter 3).
In recognition of the changes and challenges. Dr. 
Panom Pongpaibool, Secretary General of the National 
Education Commission in 1990, says:
100
Evidently, there have been chaiujoa in the iuitiona.1 
socioeconomic, political and cultural 
conditions; science and technology competence; 
and manpower (sic) needs. Many problems have 
arisen which demand serious attention, 
particularly those related to people's aitit.udos 
and behaviour concerning moral principles, 
political awareness and environmental protection. 
To keep pace with modern trends and developments 
as well as to best respond to the tutui.o needs 
of individuals, communities and the count ry, It in 
essential that the educational system be 
appropriately revised and modified.
(Ibid., p. 6)
In light of the view that formal school incj is an 
important factor in the decline of traditional sm;ia 1, 
political, and cultural institutions which can i mpode 
modernization, it is certainly an awesome task to t.ry 
to develop an education system which maintains t lie b e s t  
of both worlds. However, it is a task whicli has boon 
assumed, as is revealed in this statoment. frojti i.iio* 
Ministry of Education's document Cent e nn i a 1 , 
p . 125).
101
Our Thai society has never experienced such a 
rapid pace created by a move from an 
agricultural-based to a semi-industrial society as 
we are experiencing now. As a result, culture 
wavers most. And to this culture, our children 
liave to learn to adapt themselves. To help them 
to adjust, to select, and to retain and preserve 
the best qualities of Thai society, has become 
one of the major responsibilities of the Ministry 
of Education.
Throughout history, Thai culture has been shaped 
and reshaped. Despite the current impacts of 
modernisation and Westernization, Thai education and 
culture still maintain a uniqueness, a "Thainess", 
which was discussed in Chapter 3 of this thesis. 
Activities and exhibits celebrating Thai history, art, 
religion and culture are thriving. Moral and cultural 
education remain the main objective of education in 
Thai land, unlike most Western countries. Thai culture 
and education will make the necessary changes and adapt 
to the foices of modernizatron and Westernization 
because being able to adapt is an essential element in
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the equation for survival.
Hypothesis # 11
Parents are newly emerging as an inf luential/powm i'ul 
force in education in Thailand.
It should be noted that historically, paront-s have 
not played an overly active role in their cli.ildron's 
education in the formal school system.
Question # 7 in the Teachers' questionnaire if 2 
asks, "Do you feel that parents should be more 
involved in education? Why?" The teachers unanimously 
answered "Yes". The most popular answers as to why 
parents should be more involved in education wore: 
Parents are the students first teachers; parents iiavo a 
lot of influence with their children; and parents could 
give valuable support to their ci ' Idron and ttio school 
to help promote the importance of educat i on. duest1 on 
#14 of the Parents' questionnaire asks, "Do you i ee1 
parents should be more involved in making decisions 
about their children's education?" To thifi guest i on, 
86% of the paren .3 responded "Yes". The most, popular 
reasons why parents feel they should be more involved
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ara; Parents can give guidance; parents can give moral 
support to children; and parents want their children to 
have a good education and a good future. The teachers' 
and parents' reasons as to why parents should be more 
involved in education are relatively similar; both 
groups recognize the positive effect that parents can 
have on their children's education.
Question # 13 of the Students' questionnaire and 
question # 15 of the Parents' questionnaire read 
"Please rate the following from 1 to 5 in terms of 
their importance to your (your children's) education. 
Ministry - Head - Teacher - Temple - Parents"
The urban and rural students and the parents rated 
Parents as being the most important (See Table 4.10).
There was not a lot of agreement between the 
students' and the parents' responses to questions # 7,
# 8, and # 9. These questions dealt with parental 
involvement with homework and communications with the 
teachers/school. Student responses indicated that 
parents do not frequently assist them with their 
homework, contact the teachers/school, or get contacted 
by the teachers/school. However, 76% of the parents 
said that they "Sometimes" help their children with
'-■1
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their homework; 84% said they are iu contact with the 
teachers/school; and 78% said that they are contact.ed 
by the teachers/schools The frequency of contacts 
varied from twice a year to several times per mouth. 
Perhaps the parents are in more contact wit.h tdte 
schools/teachers than the students are aware of, As 
for the difference between the two groups regarding 
homework, an explanation may be in the wording of the 
questions. The question for students reads, "Do your 
parents help/assist you with your homework?", while the 
parents question reads "Do you regularly, sometimes or 
never help your children with their homework?" The 
students were not given the "Sometimes" option, which 
may explain at least some of the discrepancy between 
the responses of the two groups.
In Thailand's report for the Asian and Pacific 
regional workshop, "A New Decade for Moral Education" 
(1990, p. 118), it was stated that among the 
institutions that influence a child's development, the 
family or parents are the most important, irom the very 
beginning of a child's life. That family has a 
undeniable effect on student outcome educat.ion has been 
well documented, however the effect varies in differ ent
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situations. According to Lockheed, Fuller & Nyirongo 
in (1969, p. 254), in developing nations, the family is 
a greater influence than is the quality of the school 
in student achievement in subject areas that are more 
common (i.e. language) and less so in foreign subject 
areas (i.e. science). As well, their findings indicate 
that as some families in developing nations gain status 
within the modern sector, the value of formal schooling 
increases and parents encourage their children to be 
successful in this modern institution (Ibid.). The 
fact that the Thai parents who participated in this 
survey have high educational expectations for their 
children is demonstrated in their response to question 
# 3, which reads "Do you think you children will
complete high school ___  or university   ?" A clear
majority - 85% - of the parents said they expected 
their children to complete university. These appear to 
be exceptionally high expectations for any nation in 
any part of the world. However, these expectations, 
although slightly higher, are reflective of the 
students response to basically the same question (See 
Table 4.1).
The Ministry of Education is placing new emphasis
lUù
on involving parents and the community in education no 
as to instill a sense of shared responsibility 
/Centennial. p. 151). This growing involvomont may 
also reflect a new role in the social norms oi Thai 
society and, as the next generation of better educated 
Thais become parents themselves, their powers will no 
doubt accelerate dramatically.
Hypothesis # 12
The current introduction of 9 years of compulsory 
school (previously 6) may result in Thailand having 
more students with a higher level of education to 
service the increasing technological, industrial and 
entrepreneurial etcetera demands of a rapidly 
developing nation, but there are still many areas of 
concern to be addressed in the relationship between the 
educational and industrial sectors.
Soraporn Heng in "Questioning Compulsory 
Education"/The Nation, October 28, 19 92, îàec. C) 
reports that although most critics agree that the [dan 
to extend compulsory education is good in theory, 
alone, it is not enough. Some of the current debate
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regarding increased compulsory schooling in Thailand is 
based on economic factors - mainly, can lower income 
families afford to send their children to school for an 
additional three years (even with free tuition, there 
are still the costs of books and uniforms and the lost 
revenues from not working) and of how much benefit 
would an additional three years of formal schooling be 
to children from upcountry? Other concerns raised in 
the above mentioned article are: A large number of 
children, especially in small villages, do not attend 
primary school because the first priority of the 
parents is to provide food and shelter for their 
children; there is a need for government subsidies for 
poor families so their children may be able to go to 
school; realizing that increasing the number of 
compulsory years in school won't stop the estimated two 
million employers who use child labour from continuing 
to do so because the child's income is needed to help 
support the family; and a need for more relevant 
curriculum and regional control.
According to one national report, the problems of 
failure and dropout are closely related to the problems 
of poverty of rural and slum areas; the reported
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survival rate (completion) of elementary school 
children in 1986 was 64% ("Elementary/Primary School 
Curriculum in Asia and the Pacific", 1986, p. 490). 
Other problems cited by this report are that although 
there are now enough teachers, many of them are not 
qualified and the quality of elementary education is 
not up to the standard required by the national 
curriculum - policy and practices on quality 
improvement are badly needed (Ibid.. p. 491).
When the teachers in this survey (Questionnaire 
# 2) were asked if they felt adequately trained to do 
their job, the majority said no. When the same group 
of teachers were asked what changes they might suggest 
for the education system in Thailand, one suggestion 
that ranked in the top four most popularly given 
responses for male and female, urban and rural teachers 
was "Equal opportunities for students". As well, when 
these teachers were asked what they felt the most 
crucial needs of teacher education in Thailand are 
(Question # 10), the most popular response f or throe of 
the four groups was "Teacher training", the remain 1ng 
group listed "Teacher Training" in second pi ace. 
Question #2 asks "What do you feel the main probJom in
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education in Thailand is?" Each of the four groups 
listed "Need for more effective administration" in the 
top four most popular responses, and three of the four 
groups listed "Not enough funding". There appears to 
be a high degree of agreement between the teachers in 
this survey and the above mentioned article and report.
Another major question in an effort to produce a 
more highly educated and trained population is what to 
give in terms of education or training. In a country 
with such a growing industrial workforce, it seems that 
vocational training would be a practical avenue. 
However, as the following table reveals, among those 
who have sought higher than a primary education, the 




Characteristics of Unemployment by Levels of Education
Level of ed. Employed Seeking Waiting for
Employment Placement
Primary Ed. 24 834 500 95 700 520 700
Lower Second. 1 707 200 34 000 45 700
Upper Second. 633 900 25 300 28 000
Vocational 1 161 200 65 100 51 100
Teacher Ed. 572 300 9 400 22 700
University 555 100 16 400 14 300
Total 29 464 200 245 900 683 300
Thai Education in Perspective, 199 1, p. 90
Apparently, the high level of vocational and 
technical unemployment is due to a discrepancy between 
technical and vocational training and the requited 
standard of quality by the labour market (Ibid.).
From the discussion so far, there appear;; to be a 
need for more highly and/or appropriately trained 
teachers. Support for this finding is given in a
Ill
document prepared by the Teachers' Civil Service 
Commission (TCSC) ("Notes on Career Structure and 
Classification of Teaching Posts", 1992). Figures from 
the TCSC show: there were 522 123 public teachers in 
1991; there were 473 vacant posts, 17 225 applicants,
14 544 of the applicants wrote exams and of these 
examinees, 36.92% passed. With such a surplus, one may 
fairly expect that the teachers being hired now are 
very qualified and suited to their positions. Some of 
the fields of study in which teacher shortages exist 
are:




















At the Doctorate Level - Every major field
(except pre primary and 
primary levels)
Due to a tremendous population growth in the past, 
45% of Thailand's population is under the age of 15 
("Country Report", 1990, Sec. 3.1). With the 
introduction of nine years of compulsory school, far- 
greater numbers of students will be going to at least 
lower secondary school, and a great number of 
appropriately trained teachers will be needed to meet 
the educational demands. It should be noted that many 
of the problems and concerns expressed in this 
discussion have been identified by the Ministry of 
Education and many have been priorized in the Seventii 
National Education Development Plan, 1992 1990.
The discussion for this hypothesis is by no means
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an argument against increasing the compulsory school 
requirements. It is intended as a effort to look at 
the larger picture and to examine some of the obstacles 
that, if left unattended, may impede the success and 
expectations of furthering formal education.
Hypothesis # 13
In Thailand, the expectations of education are 
extremely high.
In the Seventh National Education Development Plan 
(NEDP) (1992-1996), the objectives plus ten policies 
and their accompanying measures were stated. The plan: 
Aims for quality improvement of citizens so they 
will: be self reliant; contribute to national 
development; help facilitate a smooth transition; 
establish an equilibrium of linkages and 
relations; achieve harmony and mutual benefit 
between urban and rural areas.
The ten policies and measures include:
I. Policy on Education for Individual 
Development. Promote and support cooperation of 
educational and other social institutions; and
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improve the teaching-learning process, self 
development, basic and specialized skills and 
cultural appreciation etcetera.
2. Policy on Science and Technology Kducation.
To improve the content and the process; make math 
and science compulsory until upper secondary; and 
encourage and support the study of and research 
ana development in science and technology 
etcetera.
3. Policy on Distribution of Educational 
Opportunity. Expand educational services and/or 
opportunities for the economically and socially 
disadvantaged (poor, culturally dilfeiunt, women 
and the elderly); and tailored instructional 
methods etcetera.
4. Policy on Basic Education. Improve curriculum 
content and process; establish a crtjdit t.rannier 
system among educational institutes and bet.ween 
the formal and non-formal systems ; and r-si.ob I i sh 
an effective public relations system.
5. Policy on Education tor All and I.eafning 
Network. Provide an integrated learning network 
between formal and non-formai systems; greater
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cooperation and networking for all involved in 
research and development; promote the role of 
religious institutions; and promote the use of 
mass media for transmission of knowledge and 
information etcetera.
6. Policy on Vocational Education. Develop 
personnel in accordance with local and national 
needs; encourage greater communication and 
linkages between educational institutions; 
encourage upgrading; and provide funds through 
economic cooperation of public and private 
sectors etcetera.
7. Policy on Teachers and Educational Personnel. 
Reform teacher training; urge related agencies to 
undertake research and development activities; 
encourage teachers to develop the teaching 
profession through research and community service; 
and set standards and criteria for the teaching 
profession etcetera.
8. Policy on Educational Administration and 
resource Mobilization. Reduce the role of central 
office in policy making and planning by offering 
gieater authority to regional offices; encourage
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participation of businesses, industries, NGO's and 
local groups; encourage educational institutions 
to pool various financial resources; and promote 
appropriate and equitable allocation of resources 
to all types and levels of institutions etcetera.
9. Policy of Private Education. Support and 
assist private sector investment; encourage 
business to provide educational and training 
services; and revise rules to facilitate 
private sector involvement.
10. Policy on Educational Information System. 
Create a multi-level educational and data 
information networking system; promote tho 
importance of the information system; and provide 
the necessary equipment for the information 
system.
("Objectives, Policies and Measures in Educat. i ona 1 
Development Under the Seventh National Kducal.it̂ n 
Development Plan", 1992)
These objectives, policies and measur es ar e 
largely as a result of: Trying to respond to LIk ; needs 
of society; requests and criticisms by tiie variou;;
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public education interest groups; problems that the 
Ministry had identified; and many have been carried 
over from previous plans.
Following the Fourth NEDP (1977-1981), several 
crucial problems were identified by the Ministry. 
Equality of educational opportunity; mobilization of 
educational resources; quality of education; and the 
responsibility of the private sector ("Thai Education 
in Brief", 1982, p. 31). Hopeful solutions to these 
mentioned problems are contained in the policies and 
measures of the Seventh NEDP (1992-1996). According to 
the Ministry of Education, an evaluation of the Sixth 
NEDP (1987-1991) reveals successful growth in the 
quantity of education - more people as receiving 
education, however, in terms of quality, the results 
show math and science achievements to be still below 
the expected standard - as is students' awareness of 
their natural environment and their impact upon daily 
living (Centennial, 1992, p. 40). Policies addressing 
these concerns are contained in the Seventh NEDP (1992- 
1996) .
One of the conunon goals or policies of the NEDP's 
is to promote equal quality education and equal
IIÜ
educational opportunities. The concern for equality of 
education and opportunity has been expressed for many 
years by many groups, and was expressed by the teachers 
in this survey. Question # 3 (Questionnaire # ^) asks, 
"If you were able to suggest changes for the 
educational system in Thailand, what would they be?" 
Each of the four groups (female/male and urban/rural) 
commonly listed "Equal opportunities for students".
One of the most common requests made by the pareni.s in 
this survey was to have greater financial support for 
rural schools. The disparity in educational cjuality 
and opportunity between urban and rural schools seems 
widely recognized by society at large.
Dissatisfaction with the ability of the existing 
education system to deal with the problem of 
disparities in rural areas has prompted the search for 
alternatives to formal education. In a published 
report of a UNESCO regional study group meeting 
("Relevance of Education to Rural Development", 19 86, 
pp. 1-3), "integrated rural development" was viewed as 
a means of reaching and serving the rural popu]aLion. 
The basic characteristics of integrated rural 
development would require a comprehensive change to
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üocial, economic and cultural structures; keeping 
change at an even pace in all sectors; networking 
diverse agencies etcetera to enhance development; and 
active participation by the community and the larger 
society. The group identified the causes of 
educational underdevelopment in rural areas: Poverty; 
transportation and communication factors; population 
explosion; language difficulties (multilingualism); 
inadequate educational policy for rural development; 
inadequate provision of educational services; 
irrelevance of curriculum to rural needs; low quality 
of teaching (not enough experienced teachers or support 
services for teaching); and lack of parental or 
community support.
The problems of the rural poor are very real. 
During a World University Service of Canada (WUSC) 
seminar in Thailand in 1985, it was estimated that 20% 
of the villages had access to the media in the form of 
newspaper, radio and television. The remaining 80% of 
the villagers obtained information rapidly through 
their traditional means of visits to the local temples, 
celebrations and during cooperation in maintaining 
ii'iigation canals (Cook et al., 1985, p. 31). Much of
UU)
the plight of the rural people seems to be as a result 
of poverty and isolation. In terras of communication, 
for the rural poor the radio seems the only rclativoly 
affordable and potentially relevant form of mans 
communication, whereas the relevancy of a Bangkok 
newspaper would be minimal, at best, and television i.s 
too expensive. Not to be forgotten in this sconario is 
the variety of rural languages and dialects which can 
cause a communication breakdown even among the 
villages. Communication is but one of the identified 
factors in rural education underdevelopment.
The Ministry of Education, through the Office of 
the National Primary Education Commission (ONPEC), has 
instituted various programs in an effort to overcome 
some of the obstacles and factors which have lead to 
rural educational underdevelopment. The school lunch 
program, initiated by the royal family and oadorned by 
the Ministry in 1982, provides every child in Thailand 
with an opportunity for at least one nutritious inoa 1 
per day for a minimal, or in some cases, no fc-c*. This 
programme, which in many rural areas is tyjjically 
managed by teachers, who also purchase, prepare and 
serve the food, is currently operating in all stat.e
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primary schools. Other programmes designed to assist 
the delivery of education in some of the rural and or 
impoverished areas are; The Textbook Lending Project 
for Needy Pupils; Bicycle Lending Programme for Pupils 
in Small Primary Schools; Education for Community 
Development in Rural Areas (part of the non-formal 
education system; currently 13 000 of the 31 398 
primary schools have become community development 
centres - it is expected that under the Seventh NEDP 
(1992-1996), all ONPEC schools in rural areas will 
operate as such centres); Self-Reliant School Project, 
where boarding facilities are provided for 
disadvantaged children; and the Teacher-On-Horseback 
Project, which is a mobile school unit and operates in 
the northern province of Mae Hong Son, where many 
remote mountainous areas, inhabited by different groups 
of hill tribes, would not otherwise have any access to 
formal schooling (however, there are still over 12 000 
school age children in 175 small villages of Mae Hong 
Son who do not have access to formal schooling)
(Centennial, 1992, pp. 68-72),
The task of attempting to provide effective 
primary and lower secondary education to the many
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millions of Thai school-age children in the many 
diverse and remote villages of the country as well aa 
those in urban areas, appears to present a multitude of 
barriers and an unsurraountable challenge. In a country 
of 57 million people, with more than 00% of the 
population living in the more than 42 000 villages, the 
challenges facing any education system would be 
extreme. In a centrally designed, governed and 
controlled system of education, the above obstacles may 
be that much more difficult to overcome.
The expectations for education of the Ministry, 
teachers, parents, students and the general publics are 
extensive. All of these educational interest groups 
seem to have an amazing amount of faith in the 
education system. Although it may not be entirely 





Throughout these discussions and data analysis, a 
number of common elements have emerged. The first of 
these points is that Thai culture, inclusive of the 
Buddhist faith, is not only a powerful influence in 
education, but the three "institutions" appear to have 
fused and stand inseparable from a functional point of 
view. The result of this is an implicit but overt 
relationship which permeates every facet of Thai life. 
Particularly relevant is the way it quietly dominates 
the structure, operations and curriculum of the 
education system.
The second major point is that shared among the 
educational interest groups are enormous expectations 
of the education system. These expectations include: 
The salvation and preservation of morality; development 
of students who possess attitudes and behaviours which
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demonstrate respect, self control and discipline; a 
better life through educational advancement; meeting 
the needs of the labour force; meeting the needs of the 
academic - research and development world so as to 
promote and provide for national self sufficiency; 
produce individuals who are industrious and self 
reliant; upward socio-economic mobility; a reduction in 
the disparities between the urban and rural population; 
honest, happy, healthy and intelligent individuals who 
are able to live in harmony with one another; and to 
develop and maintain citizens who pledge unfailing 
allegiance to the Nation, the Monarch and the Temple.
The third prevalent point about education in 
Thailand is the difficulties and impediments which 
arise as a result of a highly centralized and multi- 
levelled hierarchically designed system of aducot.ion.
Within the context of the stated hypothoscjs, a 
number of noteworthy comments should be made as a 
result of the ensuing discussion and data analynin:
(1) Rural students do not appear to have lower 
educational expectations or professional as[)l rat.ions 
due to the constraints of their environment..
(2) Students' educational expectations and asfd.r at. ] out;
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are admirable, but may not be realised in light of the 
current availability of higher education, especially 
for rural students.
(3) It seems that, on a national level, many teachers 
in the past few years have upgraded their skills, but 
the majority of teachers in this survey feel they do 
not have adequate training to perform in their job.
(4) Although the great majority of parents reported 
that they felt their childrens' teachers were 
adequately trained, the parents expect the teachers to 
be more highly educated than they currently are.
(5) The central control and administration of 
education results in a number of operational 
difficulties and a communication breakdown in the 
process.
(6) Due to the hierarchial design of the system, a 
Head Master has more control than the classroom teacher 
over the curriculum content and methodology.
(7) The Buddhist faith not only influences education, 
but it. permeates daily life in Thailand.
(8) The main objective of education in Thailand is 
moral and personal development.
(9) Education in Thailand, by design and by content.
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is a reflection and maintenance of Thai culture and 
values.
(10) Forces of modernization/westernization are 
definitely having an impact on education in Tliailand. 
There are changes in curriculum development and 
professional training to meet the needs of 
technological and industrial development; however, 
there is a concerted national effort to maintain 
"Thainess".
(11) The involvement of parents in the education 
system/process is being encouraged and is likely to 
continue to accelerate with each new generation ol more 
highly educated parents.
(12) An increase from six to nine years of compulsory 
schooling will provide Thailand with more highly 
educated individuals, but the value of this higher 
education may not be fully realized unless it is 
appropriately planned, designed and delivered in 
accordance to local, national and international needs.
(13) The expectations of education by all i nvo1ved 
parties may be somewhat unrealistic. However, the 
extraordinary value placed on education in Thailand is 
both admirable and inspirational.
127
During a time of surging economic growth, Thailand 
is faced with the growing pains and invasions a country 
endures as it enters the world of industrialization and 
global economic circles. The demands on the education 
system are likely to increase at a more rapid rate than 
the system can fairly be expected to achieve. However, 
that great efforts will be made to meet these 
challenges is not in question.
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APPENDIX A
Teacheis Questionnaire # 1 
Region Urban or Rural
Grade Level
Number of students in you class 
Number of years as a teacher 
Your educational background 
Male Or Female 
Voiir present age 
Your religion
Please rate the following questions on a scale of 1 to
10. 1 = very low, 10 = very high.
1. Do you have the authority to choose 
lessons/topics that you think are important and 
teach them to your students?
1 2 3 4 5 6 7 8 9  10
2. Does the Head Master/Mistress have control over 
what lessons you teach?
1 2 3 4 5 6 7 8 9  10
3. Do the parents in your school's community have 
control over what lessons/topics you teach? 
1 2 3 4 5 6 7 8 9  10
4. Does the Temple have control over what 
lessons/topics you teach?
134
1 2 3 4 5 6  7 8 9  10
5. Joes your teacher association have cont.ro 1. over 
what lessons/topics you teach? 
1 2 3 4 5 6 7 8 9  10
6. Does your regional office of educat.ion have 
control over what lessons/topics you teach? 
1 2 3 4 5 6  7 8 9  10
7. Does the Ministry of Education have control over 
what lessons/topics you teach? 
1 2 3 4 5 6 7 8 9  10
8. Does the Office of the Prime Minister have control
over what lessons/topics you teach?
1 2 3 4 5 6 7 8 9  10
9. Rate the following according to how much intJucnce
you feel they currently have on educat:!on.
The Temple
1 2 3 4 5 6 7 8 9 10 
The Office of the Prime Minister
1 2 3 4 5 6 7  8 9 10 
The Ministry of Education
1 2 3 4 5 6 7 8 9  10
Your Regional Education Office
1 2 3 4 5 6 7 8 9  10
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Your Head Master/Mistress
1 2 3 4 5 6 7 8 9  10
The Families in your school's community 
1 2 3 4 5 6 7 8 9  10
Your Teachers' Association
1 2 3 4 5 6 7 8 9  10
You, the Teacher
1 2 3 4 5 6 7 8 9  10
10. Are you told what teaching techniques/methods to
use? Yes or No Who decides?
11. Are you given curriculum guidelines? Yes or No
If yes, who gives the guidelines to you?
12. How much power do you feel individual schools have
in determining the curriculum?
1 2 3 4 5 6 7 8 9  10
Comments :
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Appendix # 2, Questionnaire # 2
Survey to Study Education in Thailand
Teacher Form
Region Urban or Rural
Grade Level/Position
Number of students in your class ... in your school?





1. What do you feel the main goal/focua of the 
educational system in Thailand is?
2. What do you feel the main problem in education in 
Thailand is?
3. If you were able to suggest changes for the 
educational system in Thailand, what vnjuld t lioy 
be?






5. Do you feel you had adequate training to per ( or'ri
137
in your job?





Ministry of Education 
Federal Government
7. Do you feel that parents should be more involved 
in education? Why?
8. Are you encouraged by your administrators or 
Ministry of Education to upgrade you teaching 
skills? If so, how and in what form?
9, Do you feel you can progress in the educational 
system? (i.e. from a teacher to Department Head, 
Head Master, Supervisor etc.)
10. What do you feel the most crucial needs of teacher 
education in Thailand are?
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Appendix # 3, Questionnaire # 3




Region  Urban  or Rural____
Male  or Female_____
Religion__________
1. What is your favourite subject in acliool?
2. What do you think the most important subject in 
school is?
3. What do you think the least important subject in 
school is?
4. Are there subjects that you can not have, but 
would like to have in school? If so, what are
they?
5. How many nights a week do you have homework?
6. Do you attend extra study classes?
If so when?
7. Do your parents help/assist you with your- 
homework?
8. Do either of your parents contact your 
teachers/school to discuss your education?
If so, how often?
9. Do any of your teachers contact your par outs t.o
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discuss your performance/behavior in school?
10. What do you want to be when you grow up?
11. (a) Do you plan on completing high school?
(b) Do you plan on attending university?
If so, what programme would you like to enrol in?
12. Do you feel that boys and girls are treated 
differently in school?
Please explain.
13. Please rate the following from 1 to 5 in terms of 
their importance in your education.





14. What changes would you like to make to the 
education system in Thailand?
What would you like to keep the same?
15. If you could design a perfect school, what would 
it be like? Please describe the physical 




Thank-you for your help and coopérai ion.
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Appendix # 4, Questionnaire #4




Number of Children: Boys & grade level/ Girls & grade 
level.
Region Urban or Rural 
Religion
1. Why do you feel education is important for your 
children? (Please check one or more of the following)
(a) Learning to read and write and do arithmetic
(b) Learning at a higher level
(c) Discipline
(d) Preparation for higher education
(e) Social development
(f) Preparation for a job/career
(g) Military training
(h) Other
2. Do you feel the current education system is 
meeting your children's needs for the future?
3. Do you think your children will complete high 
school or university?
4. (a) What do you hope your daughter(s) will be
when she is grown up?
(b) What do you hope our son(s) will be when he
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is grown up?
5. Do you feel that boya and girls are treated 
differently in the education system? Please explain.
6. Approximately how many nights a week do your 
children have homework?
7. Do you regularly, sometimes or never help your 
children with their homework?
8. Do you contact or meet with your children's 
teachers concerning their education? it so, how many 
times a year?
9. Do the teachers contact you or your spouse 
concerning your children's education? If so, how many 
times a year?
10. Do you feel comfortable in asking teachers 
questions about you children's education? You oi No
Are you comfortable with making suggestions about youi
children's education? Yes or No
11. Do you feel that your children's teacliers are 
qualified to do their job?
12. What educational background do you ioel tlie 
following should have:
Pre-school teachers - 
Elementary teachers -
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Secondary teachers - 
University professors -
13. Do you feel the education system is lacking in any 
way? If so, please explain.
14. Do you feel parents should be more involved in 
making decisions about their children's education?
Why?
15. Please rate the following from 1 to 5 in terras of 
their importance in your children's education.
Principal/Head
Teacher
Ministry of education 
Temple
Parents (you)
16. In terms of education, what do you feel the 




Ministry of Education - 
Tiie Temple -
17. If you were to suggest changes for the education 
system in Thai 1 and, what would they be?
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What would you keep the same? 
Conmients ;
